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SECTION I: NEED

The school must provide evidence of need by focusing on improvement
status; reading and math achievement results, as measured by the MEAP, Mi-
Access or the MME; poverty level; and the school’s ability to leverage the
resources currently available to the district. Refer to the school's
Comprehensive Needs Assessment (CNA) School Data and Process Profile
Summary report.

1. Explain how subgroups within the school are performing and possible
areas to target for improvement. (The following charts contain information
available in the school Data Profile and Analysis).

Southeastern High School’s Comprehensive Needs Assessment was conducted in the spring of
2010. The assessment focused on student achievement data in the core content areas based on the
MEAP, MME, the American Community Survey and the International Center’s Learning Criteria to
Support 21% Century Learners. The Learning Criteria is based on research conducted by the
International Center and the Successful Practices Network with over 600 schools across the country.
Assessments were derived through an analysis of student performance data, administration of
student and staff surveys; classroom observations; and interviews with teachers, administrators,
counselors, students, and parents,

Critical Indicators:

e Students at all grade levels and all sub-groups are significantly underperforming in core
content areas. No sub-group has met AYP targets in the past three years.

e  With 18% of the students meeting Proficiency or Above levels on the state examination, it is
clear foundation learning is an area necding massive improvement. Additionally, 24%
proficient in reading and 5% proficient in mathematics in grade 11 also signals a need for
radical change in delivery of instruction and identifying learning expectations. This area of
concern is evident in the MME results that follow.

ENGLISH LANGUAGE ARTS
ELA - Reading Component (24%)

The percentage of students at Levels | and 2 (Proficient or Above) gained 8% from 2008 to
2009 and was at 24% in 2009, which was 10% lower than the district and 36% lower than

the state.
ELA - Writing Component (8%)

Although the percentage of students at Levels 1 and 2 (Proficient or Above) gained 3% from
2008 to 2009 and was at 8% in 2009, which was 11% lower than the district and 35% lower
than the state,




Total ELA (11%)

The percentage of students at Levels 1 and 2 (Proficient or Above) gained 2% from 2008 to
2009 and was at 11% in 2009, which was 15% lower than the district and 41% lower than
the state.

MATHEMATICS (29%)

The percent of Southeastern High School students at Levels | & 2 (Proficient or Above)
gained 1% from 2008 to 2009 and was at 5% in 2009, which was 11% lower than the district
and 444% lower than the state. One student at Southeastern High School achieved Level 1
(Advanced) performance on the Grade 11 Mathematics MME in 2009.

Dropout, attendance, and graduation rates were also examined as indicators of student
engagement. Although Southeastern High School’s 4-year dropout rate fell 6.66% from
2007 to 2008, in 2008, Scoutheastern’s 4-year cohort dropout rate (15.83%) was 1.64%
higher than the state and 11.25% lower than the district. However, from 2007 to 2008, the
gap with the state narrowed 5.76% and the gap with the district widened 3.75%.Southeastern
High School’s attendance rate averaged only 69% in 2006-07 and 2008-09 and was 69.4%
for 2008-09, which was 13.6% lower than the district and 24.9% lower than the state. The
school's 4-year cohiort graduation rate rose 14.54% from 2007 to 2008. In 2008,
Southeastern High's 4-year cohort graduation rate (77.62%) was 2.12% higher than the state
and 19.40% higher than the district. Southeastern had 193 more graduates in 2008 than in
2007. All reported subgroups had a graduation rate increase from 2007 to 2008.

The American Community Survey, a yearly survey that provides economic, social,
demographic and housing information for the nation, revealed that almost one in five
Michigan children lives in poverty, but in Detroit nearly half the children are poor.

Most students expressed the desire to engage in postsecondary education but felt that they
received little assistance from counselors

An observation of 25 classrooms revealed that the level of student engagement was low.
Some of the most engaging lessons allowed students to think in complex ways, but few
lessons involved the application of knowledge and skills,

There was an absence of a consistent instructional delivery model, small group or
independent study activities were not observed.

A dichotomy exists between teachers’” and students’ perceptions regarding effectiveness of
classroom instruction in promoting student engagement in meaningful learning. A
comparison of the Wa Learn— Student Survey and the We Teach — Instructional Staff
Survey reveals:

o 93% of teachers believe their instruction is student centered; 48% of students
expressed this view.

o 87% of teachers encourage students to create original solutions to complex problems;
52% of students find this to be true.




o 87% of classroom teachers indicated that students in their classes engage in hands-on
activities; only 32% of students indicated that they do lots of hands-on activities in
classes,

o 86% of teachers feel they make learning exciting for their students whereas 31% of
students think teachers make learning fun.

There is certainly a need for more.-challenging, high-level, 11g010uq instruction at
Southeastern High School, especially.m honors and advaneed Courses, as well as dual-
enrollment courses. Several students interviewsd felt unchallcnged in fact bored, in their
classes, They felt some teachers were unprepared because they “do the same old thing every
day.” Student boredom was also apparent in the number of students cutting classes on a
daily basis. It is likely that if lessons were more interesting and student centered, attendance
would improve.

We Lead survey results indicate that only 37% of teachers believe that school administration
clearly communicates the goals of the school to staff and 34% of teachers say they
understand the mission and vision of the school. On the We Teach survey, only 40% of
teachers believe they have adequate opportunity to contribute to school wide decisions,
while only 32% of students feel they have a voice in school wide decisions, according to the
We Learn survey.

Currently thiere is no evidence that decisions about; /; programs and instructional practices at
Southedstern High School are based on data. Abs/ence of effective instructional practices in
many ¢lassrooms and lack of a system of coilcg;tmg and analyzing student data on a regular
bdblb st ppcnt are ev1dence of the problem No common planning time ex1sts to dlscuss

1esults nor school wide data in their classrooms that would give students a sense of urgency
related to improving their understanding of the content and curriculum,

There is little evidence that supports development of systems and practices to empower
nontraditional leadership roles. In the course of the reconstitution of schools in Detroit, this
is a difficult area to manage, specifically because all departmental lead teachers were cut out
of the budget and there is no organized instructional oversight by anyone other than the
principal and his team.

The absence of a mission statement that embodies high learning expectations means there is
an absence of consistent standards for student learning at Southeastern High School. In far
too many classes, learning experiences do not allow students to become actively engaged in
tasks that lead directly to learning that is rigorous, relevant, of transferable to real-life
experiences. No common instructional design or model exists that teachers use to develop
sustainable routines for bell-to-bell instruction from class to class.

After several classroom visits, it was clear that lessons with high levels of rigor were
exceptions, not the rule. There were potentially good classes that were taught at surprisingly
low levels. Many students lacked an understanding of the purpose of instruction because it
simply was not made clear by the teacher at the beginning of the lesson. There was an




abundance of working out of textbooks and answering questions. Little or no small-group
work was initiated as a means of differentiating instruction and providing independent
learning opportunitics for students who had an understanding of the content. Little student
work was displayed in classrooms,

After several observations, it appeared that most instruction was teacher centered rather than
student centered. While students for the most part were well behaved, they were not
challenged to express what they knew in scveral classes. Many questions were left
unanswered because many teachers were more concerned about completing the lesson than
clarifying the understanding of their students.

It is clear that Southeastern High School needs to be organized around the needs of students.
While this might have been difficult at the beginning of the school year, it is now time to
utilize available data to determine if students were even properly placed in the classes that
they need to meet graduation requirements. There is a need for structures to be put in place
around student literacy and developing a school improvement plan that outlines measurable
goals, and strategies to meet those goals, around a literacy initiative. Teachers need to
become familiar with one another and with their students. It was evident through teacher and
student interviews that relationships between teachers and students outside the classroom are
limited. It was also evident that teachers did not have structures in place to engage each
other on a personal or professional level.

Working with the school-community liaison is important to engage parents in the life of the
school and plan meaningful work for them when they come into the school to volunteer their
time. A plan for special programs and structures is needed to ensure successful transition of
students into and out of high school.

The school leadership at Southeastern High School recognizes the need for change in
processes and procedures related to monitoring and improving student- and teacher-support
systems. Unless support systems are put in place to have high accountability of staff, and
higher expectations for students, the trajectory of academic achievement will remain on a
downward spiral. In the absence of a data-driven, school wide intervention system for
struggling students, many students will fall through the cracks. With a relatively new faculty
and staff there needs to be serious discussions about the roles of social workers, school
security officers, parents, and the community liaison. Counselors need strategies to manage
their caseloads and to develop strategies to meet the needs of students. All available
resources must be utilized in order to prepare all students for college and the world of work.

In order for Southeastern High School to become a high-performing school, the entire
faculty and staff must become a team that regularly identifies what is working and improves
upon it, and what is not working and eliminates it. Researched-based practice must be used
to improve the academic achievement of all students. There is little evidence to suggest that
Southeastern High School is actively researching and using best practices on a regular basis,
or that it has developed a working plan for ongoing professional staff development.




A complete copy of the International Center’s Learning Criteria to Support 21% Century
Learners is located in Appendix 1. Following are tables of the student achievement data,
attendance and other pertinent information,
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2. Identify the resources provided to the school (in particular, other state
and federal funds) to support the implementation of the selected model.

School Resource Profile

The following table lists the major grant related resources the State
of Michigan manages and that schools may have as a resource to support
their school improvement goals. As you develop your School
Improvement Grant, consider how these resources (if available to your
school) can be used to support allowable strategies/actions within the
School Improvement Grant.

A full listing of all grants contained in No Child Left Behind (NCLB) is
available at: www.mi.gov/schoolimprovement.

X General Funds DdTitle I School [Title IT Part A [ITitle III
Improvement [ITitle II Part D
(1SI)
LITitleI Part A [lusAac -
Technology
KTitle I
Schoolwide
[Iritle I Part C
ClTitle I Part D
[ITitle IV Part A [ Isection 31 a [ Head Start Xl special
Education
CIritle v Parts A-C | [ISection 32 e [ ] Even Start
[_Isection 41 [} Early Reading
First

rovement.

Other: (Examples include: Smaller Learning Communities, Magnet Schools. A
complete listing of all grants that are a part of NCLB is available at
www.michigan.gov/schoelimp
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SECTION II: COMMITMENT

Evidence of a strong commitment should be demonstrated through the
district’s ability and willingness to implement the selected turnaround model
for rapid improvement in student achievement and proposed use of scientific
and evidence based research, collaboration, and parental involvement.

Using information gathered using the MDE Comprehensive Needs Assessment
- CNA, provide the following information:

1. Describe the school staff's support of the school improvement application
and their support of the proposed efforts to effect change in the school.

Dr. Gerald E. Craft was appointed as principal of Southeastern High School of Technology August
15,2009. The International of Center for Leadership in Education (ICLE) was selected as the
school academic partner. During the 2009-2010 school year, a Leadership Team comprised of
administrators, lead teachers, parents and community partners developed a Strategic Plan. The plan
focused on improving school leadership and teacher effectiveness, data-driven decision making and
establishing professional learning communities to provide a rigorous and relevant curriculum.

As a Priority school, the district allowed the principal to select all new staff for the 2009 — 2010
school year. At the beginning of this school year, teachers were required to reapply for their jobs
and the principal was allowed to replace up to 50% of the staff. Utilizing this turnaround model
will allow Southeastern High School to build capacity and change conditions that dramatically
impact student achievement.

The Detroit Public Schools (DPS) and Southeastern High School (SEHS) are committed to making
mmmediate and targeted change that significantly improves student achievement at the school.
Efforts have been made to collaborate with community and school stakeholders to develop and
finalize the Southeastern Turnaround Intervention Plan that included:

o DPS conducted a community awareness campaign to inform stakeholders of SEHS
desire to apply for School Improvement Grant Funding using the Turnaround Model

o School and district leadership committed to the Turnaround model and is currently in the
process of re-evaluating teachers

o Replace 50% of instructional staff prior to the start of the year. All staff were
interviewed. Staff had to sign an agreement committing to the expectations and
requirements of the Turnaround at Southeastern High School.

o Shared information on the requirements of the Turnaround model with staff at a faculty
meeting in July

o Convened the leadership team and school community members to determine most urgent
needs and the turnaround strategies to address those needs.
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o Developed and submitted a three year Turnaround Plan that addresses strategies to
improve:
i. Teacher and School Leader Effectiveness
ii. Comprehensive Instructional Reform Strategies
iii. Extended Learning Time and Creating Community-Oriented Schools
iv. Operating Flexibility and Sustained Support
o Detroit Public Schools and School Leadership sent a detailed description of the
Tumaround Intervention Plan (TIP) to inform school stakeholders of efforts to improve
school climate and student achievement

2. Explain the school’s ability to support systemic change required by the
model selected.

The District is currently working to create the Office of Priority Schools to provide central office
support and direction. The District is providing support for systemic change by:

Providing operational flexibility (staffing, calendars/time/budgeting) to implement a
comprehensive approach to substantially increase student achievement and increase
graduation rates by implementing through

Shared Decision Making

The District in collaboration with the DFT, negotiated a shared decision-making process as a
part of the Collective Bargaining Agreement. Shared decision making allows the school
leadership team to determine the work rules and working conditions that are required for
their school in order to fully and successfully implement the components of the school’s
reform model. In order to advance instructional reform and operate in a shared decision-
making model a Joint Labor-Management Shared Decision-Making Committee was
established, The committee accepts applications from schools who wish to enter into a
shared decision- making model. The school’s eligible staff votes to ensure buy-in from staft.
The Committee meets with the school to review and plan the areas for which shared
decision-making will apply. However, under the District’s Priority Schools Agreement with
DFT, all members of Priority Schools are required to participate in shared decision-making.
To aid with implementations and assure the model is meeting the needs and direction of
school reform a school based leadership team will be establish and will consist of no more
than 12 committee members, principal, assistant principal, DFT union representative, and 4
teachers. The School Leadership Team will work collaboratively in identifying issues,
defining goals relative to academic achievement, developing school budgets and establishing
policies and practices by consensus. The effectiveness of this process will be evaluated
yearly by a tool jointly developed by the union and LEA. This level of school autonomy will
allow each building to have more flexible work conditions to meet the building’s individual
need. Additionally, as a part of instructional reform, the category of Priority Schools was
developed. Each school eligible for the School Improvement Grant is designated as a
Priority School. The Priority Schools intend to offer a rigorous educational program which
includes extended day/year and measurable expectations. As part of implementation of
Priority Schools, the District and teacher’s union (DFT) agreed to accommodate necessary
and unusual requirements such as creative teaching methods; acceleration of improved
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student achievement as measured by MDE standards; creative scheduling; dedicated staff
assigned to each school; extended school day and extended school year; and parental and
community engagement. :

During year 1, Southeastern’s School Leadership Team will receive in-depth training provided by
the partner provider and the District in developing a sophisticated understanding on how to engage
in the shared decision making process and how to create structures and systems that support
teaching and learning. The School Leadership Team will meet to determine how Title funds and
other dollars will be used to support our implementation plan. The SLT will meet weekly to
monitor implementation and make appropriate modifications to our plan. The SLT will convene to
make decisions about staffing needs and hiring and retention decisions.

Implementing strategies such as financial incentives, increased opportunities for promotion
and career growth, and more flexible work conditions and provide additional to attract and
retain staff by:

School Based-Performance Pay

Additionally, to further the conmection between academic achievement and school
performance, a school-based performance bonus will be offered to participating schools.
Criterion and benchmarks for school-based performance pay will include measurable
improvements in student and staff attendance on a school-wide basis, performance on
standardized tests, overall student grade point average, graduation rates, reduction in drop-
out rates, attaming and/or maintaining Adequate yearly Progress and other provisions
identified by the No Child Left Behind Act. The School Leadership Team and building
administration will meet annually to develop the application for consideration complete with
the rationale of interest, strategies to meet the criteria/benchmarks, data pertinent to the
identified criteria for consideration, and clearly defined objectives for the school year. The
bonus packages will be distributed to the schools either by (1) utilizing the District’s
predetermined cash distribution matrix or {2) the School Leadership Team will determine an
alternative. Schools sclected to participate in the school-based performance program will be
subject to an annual review of predetermined criteria using supportive evidence and data for
each school. A data-based rationale must be provided if a schoo! is not renewed for
participation in the following yeat, unless the non-renewal is due to a lack of available
funding.

Provisions under the Priority School Agreement (Flexible Work Conditions)

Per the agreement between the District and Priority School staff, Southeastern High School
will:

¢ Extended school day at least three hours per week

e Participate in the Shared Decision-Making process by appointing a School Leadership
Team

e Hire staff based on a selective application process

¢ Retain staff based upon performance, not seniority

e Participate in mandatory prescriptive and prescribed professional development offered
during the school day, after school, Saturdays and during the summer
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During the year 1, International Center for Leadership in Education and the District will provide
Southeastern’s School Leadership Team in-depth training around the shared decision making
process; how to create structures and systems require to support teaching and learning; and how
to maximize flexible operational opportunities provided through the DPS and DFT negotiated
contracts,

During the second semester 2011, International Center for Leadership in Education in
collaboration with the Southeastern Leadership Team will develop a marketing plan to attract
experienced, effective teachers to Southeastern High School. A signing bonus will be a part of
this plan. During the first year, Performance Incentives will be offered to reward and retain
individuals meeting effective teaching standards established by the District and the Leadership
Team.

Other Related Requirements

Use evaluation systems that take into significant account data on student growth as well as
other factors. Evaluation systems are designed with teacher and pringipal invaolvement.

The District with teacher and principal involvement has developed a new Teacher Evaluation
tool and process that: 1) creates a shared vision of good instruction; 2) provides meaningful
feedback to teachers that support the refinement of instructional practices; 3) provides data that
drives the design and development of individualized and a comprehensive professional
development plan; 4} creates a system of reciprocal accountability; 5) includes both qualitative
and quantitative data; and 6) ties academic and non-academic performance measures (student
performance growth measures) to teacher performance.

During the first year, Southeastern High School will pilot the new system. First semester,
training will be provided to principals and teachers. Second semester the new evaluation system
will be implemented along with continued training. Year 2, the new system will be fully
implemented.

Identify and reward school leaders, teachers, and other staff who have increased student
achievement and remove leaders and staff who have been given multiple opportunities to
improve professional practice and have not increased student achievement outcomes

The DPS and DFT negotiated contract delineates within the Priority Schools Agreement,
School-based Performance Bonuses and the Teacher/Leadership Evaluation Tool and Processes
the mechanisms for rewarding school leaders, teachers and other staff who have increased
student achievement and removal of [eaders and staff who have not met these criteria.

During the first year the Southeastern High School’s Leadership Team and staff will be
provided training around elements of the negotiated agreements. The district and International
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Center for Leadership im Education will provide training for the School Leadership Team to
support understanding of effective teacher core competencies and understanding what good
instruction looks like. During the first year the Teacher Evaluation Tools and Process will used
to begin to identify staff members who do not meet Priority School expectations and
requirements.

3. Describe the school’s academic in reading and mathematics for the past
three years as determined by the state’s assessments (MEAP/ MME/Mi-
Access).

Students at all grade levels and all sub-groups are significantly underperforming in reading and
mathematics. No sub-group has met AYP targets in the past three years.

The data indicate that 24% of students are proficient in reading and 5% proficient in mathematics in
grade 11. This area of concern is evident in the MME results that follow.

ENGLISH LANGUAGE ARTS
ELA - Reading Component (24%)

The percentage of students at Levels 1 and 2 (Proficient or Above) géined 8% from 2008 to
2009 and was at 24% in 2009, which was 10% lower than the district and 36% lower than

the state.
ELA - Writing Component (8%)

Although the percentage of students at Levels 1 and 2 (Proficient or Above) gained 3% from
2008 to 2009 and was at 8% in 2009, which was 11% lower than the district and 35% lower
than the state.

Total ELA (11%)

The percentage of students at Levels 1 and 2 (Proficient or Above) gained 2% from 2008 to
2009 and was at 11% in 2009, which was 15% lower than the district and 41% lower than

the state.

MATHEMATICS (29%)

The percent of Southeastern High School students at Levels 1 & 2 (Proficient or Above)
gained 1% from 2008 to 2009 and was at 5% in 2009, which was 11% lower than the district
and 44% lower than the state. One student at Southcastern High School achieved Level 1
(Advanced) performance on the Grade 11 Mathematics MME in 2009,

Refer to the table that follows.
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4. Describe the commitment of the school to using data and scientifically
based research to guide tiered instruction for all students to learn. Promote
the continuous us of individual student data (formative, interim, and
summative) to inform and differentiate to meet individual student needs.

Southeastern is committed to using data and scientifically based research to guide tiered
instryction for all students. The District provides qualitative and quantitative data to support
Southeastern’s use of data including the Teacher Evaluation Tool and Process, School Walk
Through, benchmark and state assessments. Non-Academic data are available through the
Student Information System such as attendance for teachers and students, and suspensions. The
District also provides organizational tools through the Learning Village, test item analysis,
disaggregated data by standards and performance indicators. The District further supports the
use of data to determine student interventions and teacher professional development needs.

Southeastern will use the District curriculum is which is aligned to the State standards to create
student standards that include exemplars of student work, rubrics and criteria for proficiency on
assessment items. The International Center for Leadership in Education, Data Specialist, Data
Team, and grade and cross grade level team meetings will meet regularly to review data. This
data will be tied to decisions about student interventions i.e., RTI models, tutoring, after school
interventions, and differentiating instruction. This data will also be tied to decisions about
teacher professional learning needs.

Grade level and content fevel teaquﬁ’fill use the Content Literacy Continuum a 1'esearch based

Using the CLC Frameworks, the grade level and cross grade level teams will also develop unit
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maps and lesson maps which will be are used in a dynamic process to help students co-construct
the curriculum and ensure that students can address the course questions and internalize the
essential vocabulary upon course completion. This development work will begin during the
summer 2011 and continue during weekly common planning time meetings and weekly staff
meetings.

In addition, a formative and summative assessment plan will be developed by the Data and
Assessment Teams so that assessment of student learning will align itself with the curriculum so
that students’ progress is measured by what is taught. The Assessment plan will include
Benchmark data, review of student work, short cycle assessments, grade distribution reports as
well as MEAP/MME.

This real time data will be used to differentiate instruction through tiered lessons. Tomlinson
(1999) refers to tiered lessons as the “meat and potatoes” of differentiation of instruction.
Teachers will use the data gathered in assessment to determine the number of tiers and range of
ability levels in our classes. Key concepts will then be presented allowing several pathways for
students based on our students’ interests, readiness levels and learning profiles.

In addition to tiered instruction within the classroom, opportunities for accelerating instruction
for those students who need support and providing advance coursework to prepare our students
for college and the workforce is essential. “Students are more likely to stay in school
(Achambault, Janosz, Morizot and Pagani, 2009) and perform at high levels (Cole, Kennedy, &
Ben-Avie, 2009) if they are engaged with a challenging curriculum that helps them develop the
college- and career-ready skills they need to succeed after high school.” Following is a
summary of extended learning opportunities we will offer for students at all levels:
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Summary of Extended Learning Opportunities

Extended Day Students Needing All Core Subject Areas Two Courses Per
Credit Recovery Semester

3:30 p.m. to 7:30

p.m.
Second Chance Students Needing All Core Subject Areas 3:30 p.m. to 8:30
Credit Recovery ) p.m.
Academy Grades 9-12 2 Core Subjects
Independent Study
Friday Elective Class
Online Courses Grades 9-12 All Core Subject Areas Daily - 24 hour
and Electives access
All sub groups
Double Dosing 9™ Grade Students English and Mathematics | Daily During Day
Needing Additional
Support
AP Courses Grades 11-12 All Core Subjects Daily During Day
Advanced Students
STEM - Science, Advance Science and
Technology, Mathematics- Robotics, ) ]
Engineering and Grades 11-12 CAD, Animation, Web Daily During Day
Mathematics Advance Students Designing, Computer
Science
Dual Envollment Grades 10-12 Core Subjects During School
Advanced Students
Summer School Grades 9-12 All Core Subject Areas 6 weeks up to 3
courses
All Students
Summer High School Grade 8 All Core Subject Areas | 6 weeks — 4 courses

Transition Academy
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SEHS 1s committed to utilizing current research based instructional programs. The International
Center’s Rigor/Relevance Framework and the Content Literacy Continuum developed by the
University Kansas are two scientifically based instructional programs that have proven to
increase student engagement and academic achievement. SEHS will use the teacher
effectiveness team to assess the needs of the special education program and advance the work to
implement specific inclusion and co-teaching strategics to improve student achievement.

5. Discuss how the school will provide time for coliaboration and
develop a schedule that promotes coilaboration.

SEHS will provide time for collaboration and develop a schedule for collaboration that
promotes collaboration. The school schedule will be organized so grade level and content level
teams will be able to collaborate during the school dav. This will also provide onmortunities for
instructional coaches to meet the teams fui 1car ume coaciiug owg otudent wark apd
observations. In additior -eiwnded days of three hours per week will enable teacners " “ime to
meet for two to three heur blocks of time to collaborate, plan and develop lessons, ust test data,
review student wotk-anurecsivernrafessional development on best practices.

Core content area coaches will work with teacher teams to implement professional learning
communities by clearly articulating expectations and parameters. Common planning time and
collaborative opportunities will be used to drive student achievement. Parameters will map time
allotted to objectives that include discussion and action on:

Curriculum changes

Development of effective lessons

Selection of appropriate instruction

Differentiation of instruction and activitics for each student
Development and use of formative, interim and summative assessment

O o 00 0

Following is a proposed schedule of collaboration:
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Proposed Collaboration Schedule for Vertical and Horizontal -

Grade and Team Level Meetings

Grade Level Teams | Wédnesdéy Extended Staff
Meeting Every 1% Wednesday
Cross Grade Level Teams Every Third Friday During School Day — Commeon
Planning Time
School Leadership Team, Wednesday Extended Staff 3:30 p.m. — 5:30 p.m.

School Improvement Teams,

Data Team, Teacher Every Fourth Wednesday
Effectiveness Team
Individual and Common One Day Per Week In During School Day In
Planning Teams Real — Time Classroom Classroom
Professional Development with
Coaches

6. Describe the school’s collaborative efforts, including the
involvement of parents, the community, and outside experts. Provide
mechanisms for family and community engagement.

SEHS will partner and work collaboratively with the Wayne County Prosecutor’s Office
which has teamed up to launch the first two DPS Teen Courts, where students will

serve as jurors at Southeastern High School. The agencies are also partnering on the new Safe
Schools Project pilot program, where five assistant prosecutors are assigned to work
collaboratively at Detroit and out-county high schools to address issues of safety,

truancy and school violence,

The Teen Court program is a juvenile diversion program created for juveniles who have no
previous juvenile court record and who become involved in minor violations of the law,
Classrooms at Southeastern have been transformed to resemble real courtrooms, where
offenders, between the ages of 11 and 16, who commit certain specified minor misdemeanors,
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and who are willing to admit responsibility at the outset, will appear before a jury of high school
teenager peers.

The new Safe Schools Project is a collaboration between the Wayne County Prosecutor’s
Office, DPS and out-county schools to address issues related to school violence. Some
components of the program include working with schools to establish anti-bullying hotlines,
determining if there are unregistered sex offenders within the safe school zone and following up
with police, identifying abandoned and neglected houses near schools and notifying
municipalities, creating teen courts and more. Students in the 10", 11" & 12" grade at
Southeastern High are scheduled in the Basic Law Class, which is a Social Studies course,
which is where the Teen Court is implemented in this course.

SEHS’s new partnership with Wayne County Prosecutor’s Office is instrumental in the
establishment of a SEHS themed school: Southeastern High School of Technology and Law.

SEHS will provide ongoing mechanisms for family and community engagement through
Communities in Schools (CIS). CIS will:

O
O
Q

O

Develop parent/community partnerships to support Turnaround Interventions
Increase parent and community participation in school-wide decision and events
Increase parent and community awareness of the impact of poverty on student
achievement
Provide parents and community members with strategies to reverse the impact of
poverty on student achievement
Leverage business and community partnerships to secure additional financial resources
that support Turnaround Interventions
Develop a Community Outreach action plan to bring agencies and resources to SEHS.
Agencies include:

o  Workforce Development

o Department of Health

o Dental/Medical services

o Wayne County Neighborhood Legal services
Higher Education Opportunity Collaboration

Additionally, CIS will implement the outreach program by providing physical space at
SEHS that will house each community agency. A schedule will be developed to coordinate
the days of the week and times that these community agencies will be available to support
student needs.

A concerted effort will be made to partner with colleges and universities to provide students
at SEHS with the opportunity to take college courses. Activities will be coordinated by CIS
through the Higher Education Opportunity Collaboration.

To ensure ongoing mechanisms for family and community engagement the Southeastern
School Leadership Team will include parents, community leaders and business partners.

24




SECTION III: PROPOSED ACTIVITIES

1. Describe the proposed activities that address the required US
Department of Education (USED) school intervention that the
school will use as a focus for its School Improvement Grant.

Southeastern High School (SEHS) is dedicated to adopting a turnaround model that will
significantly improve student achievement in a two-year period. Our model is based on the
Mass Insight Education & Research Institute’s research. Mass Insight Education &
Research Institute, founded in 1997, is an independent non-profit that organizes public
schools, higher education, business, and state government to significantly improve student
achievement, with a focus on closing achievement gaps. Mass Insight's education reform
strategies are defined by two convictions: that change at scale depends on the practical
integration of research, policy, and practice; and that only dramatic and comprehensive
change in high-poverty schools will produce significant achievement gains.

In a report published by Mass Insight, the “Tum Around Challenge: Why America’s best
opportunity to dramatically improve student achievement lies in our worst performing
schools”, research revealed “nine strategies that turn around the daily turbulence and
challenges of high poverty settings into design factors that increase the effectiveness with
which these schools promote learning and achievement.” These nine factors provide a
framework for Southeastern High School’s Turnaround Model.

SOUTHEASTERN HIGH SCHOQL'S
TURNARQUND SCHOOL FRAMEWORKH

Excellonce In Real-tims, Data.driven
CCCONTINUOUS QUALITY
PROYEMENT

*Adapted from Mass Insight 2007
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Excellence in Teaching. This includes shared responsibility for achievement, personalization
of instruction and professional teaching culture.

Excellence in Learning. This includes safety, discipline and student engagement; action
against adversity; and close student-adult relationships.

Excellence in Real time, Data driven Continuous Quality Improvement. This includes
resource authority, resource ingenuity and agility in the face of turbulence.

These factors, if implemented with fidelity, have been proven to dramatically increase student
achievement within a two year period.

Southeastern High School of Technology and Law Turnaround Model goals at their core are
undergirded by our Turnaround Framework. The goals are as follows:

1.

Adopt a new governance structure which will include vertical and horizontal teams that
utilize data to inform instruction,

Implement comprehensive instructional reform that is research-based including
differentiation of instruction, Content Literacy Continuum, Rigor and Relevance
Framework and Integration of Technology

Develop teacher and school leader effectiveness to dramatically improve academic
achievement of all students

Personalize instruction based on diagnostic assessment and flexible time-on-task
Provide Pathways to Success

Improve Student Performance in Core Content
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Goal 1: Adopta new governance structure which will include vertical and
horizontal teams that utilize data to inform instruction.

¢ Appoint a Turnaround School Coordinator who will facilitate the planning and
implementation of all turnaround activities

» Establish vertical and horizontal teams (i.e., grade level and content area teams) that will
review data to inform instruction and make adjustments in instructional delivery to meet the
needs of all students.

* Professional Learning Communities will develop and implement common lesson plans,
content rubrics, common assessments using standardized testing format. An Instructional
Specialist for Reading, English Language Arts, Science, Social Studies and Mathematics will
coordinate and monitor this activity.

e The Principal and School Leaderships Team will monitor and evaluate the effectiveness of
the turnaround activities

¢ The Principal and School Leadership Team will facilitate the collaboration and shared
responsibility for school improvement

* Appoint a Turnaround School Coordinator to facilitate the implementation of the plan

*  Appoint four Assistant Principals of Professional Learning Communities to facilitate the
development and implementation of common fesson plans, content rubrics, common
assessments using standardized testing format. To work with the Teacher Effectiveness
Committee and evaluate teachers using the Teacher Evaluation Tool and Process. Tie
professional development to student achievement and evaluation.

o Appoint a Data Specialist to institute a system for measuring changes in school and
instructional effectiveness. The Data Specialist will

o Train staff on effective use of data
o Empowerment through student data

o Analyze and interpret local benchmarks, state and national data and align it to
instructional improvement
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Goal 2: Implement Comprehensive School Reform that is Research-Based

* Develop a school-wide approach to literacy using the Rigot/Relevance Framework;
Content Literacy Continuum methods and integration of technology refer to Appendix 7
for technology plan.

» Provide job-embedded coaching to teachers to support cuirent research-based programs
through the addition of four content coaches who will be used to help teachers increase
the selection of instructional strategies and instruction.

¢ Utilize specific inclusion and co-teaching strategics to improve performance of students
with disabilities

* Conduct quarterly curriculum audits to ensure that the written curriculum is aligned to
what is being taught in the classroom and assessed by utilizing the Collaborative
Instructional Review

» Infuse research-based instructional technology to improve student academic
achievement

Goal 3: Develop teacher and schoo! leader effectiveness to dramatically
improve academic achievement of all students

¢ Job-embedded executive coaching for principal and leadership team to investigate and
develop the following turnaround strategies

o Effective teacher evaluation system based on student performance measures
o Action plan to recruit, train, and retain quality teachers

o Expanding the role of Communities in School

¢ Building student relationships through an Advisor/Advisee program

o Extended school day

o Flexible school conditions

¢ Train leadership teams and instructional staff on the Collaborative Instructional Review
System based on the International Center for Leadership in Educations Rigor/Relevance.

o Identify professional development needs based on the Collaborative Instructional
Review
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» A senior consultant from the International Center for Leadership in Education will
provide job-embedded instructional coaching and support to content coaches, literacy
coaches, and Data Specialist

¢ Provide job-embedded coaching to teachers to support current research-based programs
through the addition of four content coaches who will be used to help teachers increase
the selection of instructional strategies and instruction.,

» Provide professional development to school leadership/teachers to implement specific
inclusion and co-teaching strategies or improve performance of Students with
Disabilities

* Provide staff with an aligned and comprehensive professional development plan
designed to improve school culture and teacher effectiveness. The plan will build
capacity to support turnaround strategies,

Goal 4: Personalize instruction based on diagnostic assessment and
flexibie time-on-task

e Develop an advisor/advisee program that will focus on strategies that build relationships
between staff and students and provide strategies for success in college and career
readiness. This will require Southeastern High School to restructure the school day so
that time is available for the strategy.

¢ TImplement a series of interventions for students in the core academic area to increase
the time students spend developing their reading literacy and math skills by utilizing the
following;

o Learning Village
o Carnegie Math
o Wilson Reading
¢ Fusion Reading
o Renaissance Learning — Star Reader and Math
¢ Provide flexible scheduling opportunities and extend the school year by;

o Providing an intensive summer school program in math and ELA for
academically at risk students
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O

Provide Extended Day for Credit Recovery Intervention support to at-risk
students and enrichment activities for all students

Requiring 9™ grade students to take double periods in ELA and Math
Requiring 11" grade students to take a double period in math

Implementing Ed Options

» Implement interventions in the core academic arcas to increase the opportunities for
students to take college credit bearing courses

O

O

O

Increasing the teachers certified to teach AP courses
Increasing the college bearing courses available for all students

Eliminating restriction and prercquisites for advanced courses

Goal 5: Provide Pathways to Success

e Appoint a Dean of Student Affairs whose primary responsibilities will include:

O

O

C

Addressing social-emotional learning (c.g., self-awareness, self-management
social awareness, relationship skills, responsible decision-making)

*

Disciplinary infractions
Attendance/truancy issues

Active Community In Schools Programming

* Develop an early warning system to address adverse learning conditions

(o]

Q

O

&}

Attendance Patterns
Truancy Patterns
Student Achievement

Behavioral Referrals

* Improve the Freshman Academy by

O

Providing extended learning time in ELA and math for all 9" grade students

o Provide social/emotional supports to students that include
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= Dedicated guidance counselor
= Social worker
= Pgychologist

o Provide dedicated instructional coaches through Wayne RESA in core content

areas
¢ Appoint a Dean of Student Affairs whose primary responsibilities will include:

o Addressing social-emotional learning (e.g., self-awareness, self-management,
social awareness, relationship skills, responsible decision-making)

o Disciplinary infractions
o Attendance/truancy issues
o Active Community In Schools Programming

¢ Appoint additional assistant attendance officers to manage cach grade level.

Goal 6: Improve Student Performance in Core Content

® Achieve our student proficiency targets in ELA
® Achieve our student proficiency targets in Math
* Achieve our student proficiency targets in Science

* Achieve our student proficiency targets in Social Studies

2. Explain how the school will use data to inform instruction, guide
decision-making, and design professional development related to the
proposed activities.

Data for Student Success along with the Learning Village Enterprise will be used to advance the
culture of data driven decision making in our school by providing a quality professional
development model and dynamic inquiry tool. Working in collaboration with Wayne RESA which
is a participating partner with the Michigan Department of Education on Data for Student Success,
our staff will build a culture of using quality data for decision making. Using data provided at the
state and local level, our staff will focus on identifying school improvement goals, using cadres to
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conduct inquiries to clarify and address problems, examining student work to inform instruction and
classroom data to monitor student progress.

i Discuss how the school will use data to develop and refine
its improvement plan and goals based on sub groups in
need.

The District’s comprehensive assessment program requires that both quantitative and
qualitative data is regularly collected and reviewed to support differentiated instruction and
meet the needs of individual students. We will regularly review and utilize both State and
District Benchmark assessment data and Data for Student Success to develop and refine our
improvement plan. As a part of this process, the Southeastern High School will employ the
databascs and web-based systems offered by the Learning Village Enterprise (LV) to
promote the continuous use of student data to inform instruction and ensure individual
student needs are met. Sonie of the key benefits and supporting features of the software are:

o Use assessment results io inform instruction and search for and/or link to appropriate
curriculum resources based on data analysis

» Link to a best practice curriculum aligned to standards

* Select instructional content to meet the needs of individuals or intervention groups based
on assessment results

» Ensure that diverse learning populations such as ELL or students with special needs are
being met with resources that are aligned to best practices and standards

ii.. Describe how the school will collect, analyze and share data
with internal and external stakeholders. Include how
the school will ensure that all administrators and teachers
are able to access and monitor each student’s progress and
analyze the results.

Southeastern High School will use Data for Student Success and Learing Village
Enterprise to promote the continuous use of student data to inform instruction and ensure
individual student needs are met.

Gollecting Data:

e Testing data (i.e., ACT/MME)

¢ Pre- and Post- Testing (i.e., Star Reading and Math, Carnegie Math, Benchmark
Assessmerits

¢ School-based classroom and short cycle assessments

e Student Surveys
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Parent Surveys
Faculty and Staff Surveys
Student Attendance Data (from Zangle)

Staff Attendance Data (from Payroll Secretary and SubFinder)

Analyzing Data:

A Data Specialist will be appointed to collect, analyze and disseminate data for data
driveny decision making.

Sharing Data:

Share individual student data and aggregate data tindings with parents and students,
and external stakeholders (seminars, workshops, etc.)

Develop a Page/section on website with aggregate data findings and
recommendations for improvement and action

Disseminate data to individual teachers on student performance in order to target
instruction on needs.

Describe how the school plans to adjust instruction based
on progress monitoring and data results collected. Describe
and name any local or national assessments used to
measure student progress at each grade level.

Data for Student Success along with the Learning Village Enterprise will provide
information to adjust instruction based on progress monitoring on Star Reader/Math
Assessments, District Benchmark Assessiments, State MEAP and MME Assessments and
school developed short cycle ACT and classroom assessments. By monitoring these data
tied to instruction accessed within Learning Village, school teams will:

Verify and support teachers in the instruction of specific students in the classroom,
Monitor instruction and intervention resources being used
Monitor standards being taught

Identify gaps in the curriculum and professional development in regards to
addressing State standards and student needs

The plan will include the following actions:
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Asscss the competency levels of all students in reading, mathematics, science and
social studies as evidenced by Star Reader and Star Math and common assessments.

a. Schedule and administer assessments in Star Reader and Mathematics during
the first month of school,

b. Provide and analyze the test results with all key stakeholders as soon as the
data is available.

Focus on best practices and key challenges by identifying students most at risk,
modifying instruction, and improving academic intervention.

a. Develop periodic assessments in the core academic areas to assess the
effective use of best-practices.

b. Monitor student success and implement continuous improvement strategies
as needed.

¢. Provide strategic interventions for students through student advisories, focus
group counseling sessions and individual counseling.

d. Evaluate student progress and make necessary adjustments to instruction as
needed.

Incorporate technology, thus fostering more rigorous and relevant instruction. Move
from textbooks to digital learning,

a. Identify operational technology and update equipment to good working
condition.

b. Purchase additional technology that will enhance instruction.

¢. Provide training for staft on the integration of technology in the classroom.

Expand the inclusion model of instruction,

a. Organize interdisciplinary teams which consist of regular education teachers,
special education teachers, administrators and support personnel.

b. Schedule workshops to increase knowledge on inclusion and establish
routines/procedures among co-teaching teams.

c. Evaluate the implementation of the inclusion model and the impact of the
success of students and teachers.
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* Provide professional development for the instructional staff to implement the use of
evidenced-based methods of effective instruction as evidenced by the
Rigor/Relevance Framework, Gold Seal Lessons and the Content Literacy
Continuum (CLC).

» Develop a consistent system for teacher observations (formal and informal) and
classroom “walk-throughs” in order to monitor and/or increase teacher effectiveness
by using our Districts observation process.

a. Develop and adhere to a schedule for formal and informal observations for
the entire school year.

b. Complete the first round of formal teacher observations by November 1.

c. Collect and analyze achievement data monthly and report the results to the
content administrator.

¢ Align instruction and assessments to the national Common Core Standards and State
Standards.

¢ Create and maintain a culture of high achievement that uses data from various
assessments including the MME to make informed decisions.

iv. Discuss how the school has a clearly defined procedure in
place for writing a professional development plan that aligns to
the National Staff Development (NSCD) Standards for Staff
Development. Provide ongoing, high quality, job embedded
professional development (subject specific pedagogy,
differentiated instruction or a deeper understanding of the
community served). Professional development is aligned and
designed to ensure that staff can facilitate effective teaching and
learning and have the capacity of successful implementing school
reform strategies.

The School Leadership Team and the International Center for School Leadership will
facilitate the development of a professional development plan that is aligned to the National
Staff Development Standards for Staff Development. The plan will be a part of a coherent
instructional program that is aligned to state standards and curriculum, and instructional
strategies. The Teacher Effectiveness Team will play an integral role in linking professional
development to student achievement.
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Elements of Quality Professional Development. Tn 2009, the National Staff Development
Council introduced new legislation for formal use in legislation such as the reauthorization
of NCLB. The definition made it clear that professional development is not a one-time event
occurring on an in-service day during a workshop, but rather effective professional
development is “a comprehensive, sustained, and intensive approach to improving teachers’
and principals’ effectiveness in raising student achievement.” Effective professional
development, it went on to clarify (a) occurs several times per week among teams, (b) is
aligned with state student academic achievement standards, (c) is facilitated by well-
prepared principals, and (d) is conducted among educators at the school and facilitated by
mentors, master teachers, teacher leaders, or pr /nstructional Coaching. Providing a multi-
tiered support structure for technology integration using instructional coaches allows for
formal and informal professional learning. The coach facilitates these learning opportunities
through just-in-time, on-the-job training, in-class modeling and collaboration. In addition,
the coach helps the teacher design rigorous, relevant and student-centered instructional
activities that employ a variety of technologies all with the goal of helping all students
enhance their learning.

Finding models of professional development that have the potential to improve the
knowledge, skill and practice of teachers is essential. One such model is Instructional
Coaching, The University of Kansas Center for Research on Learning found instructional
coaching significantly increased the implementation rate of newly learned practices and the
quality of instruction during a 2008 study. Skilled, on-site coaches provide consistent
support to teachers as they work to improve practice based on collaboration, inquiry, and
consulfative feedback from the coach. This model represents sound, job-embedded
professional development and has the potential to improve instructional practice, and
ultimately student achievement. The coaches work to develop the capacity of schools to
sustain and deepen teachers’ ability to integrate instructional technology into classroom
lessons in core academic areas, use data to make informed instructional choices, and
promote instruction that is differentiated for students.

Changing Classroom Practice. Connecting professional development to classroom practice
is a key paradigm, among others, for changing how teachers teach so that improved student
achievement can be realized (Penuel, Fishman, Yamaguchi, & Gallagher, 2007). Too many
professional development programs are often disconnected from classroom practice. Penuel,
et al. (2007) argues that effective professional development programs are designed with
“proximity to practice” in mind: the professional development is about “helping teachers to
prepare for their classroom practice [which] yields results directly translatable to practice”.
Ensuring the connection of professional development to classroom practice has long been a
challenge for those who provide professional development opportunities to teachers
(Darling-Hammond &

McLaughlin, MW, 1995). The challenge is heightened, Darling-Hammond and
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McLaughlin (1995) argue because, “The vision of practice that underlies the nation's reform
agenda requires most teachers to rethink their own practice, to construct new classroom
roles and expectations about student outcomes, and to teach in ways they have never taught
before - and probably never experienced as students”

One method of connecting professional development to ¢lassroom practice and helping
teachers actually implement new teaching strategies that has emerged over the past decade is
the use of in-classroom coaching and mentoring by peers or by an expert educator. While
many different coaching models exist, most are based on the supposition that the best
learning takes place when the leamner has the opportunity to discuss and reflect on what has
been taught, to observe others model what has been taught, to practice what has been taught
and to receive feedback from an expert (Lave & Wegner (1991). In the early 1980s
researchers proposed that teachers could benefit from coaching activitics built on these
learning principles (Joyce & Showers, 1982). The results of early studies on in-classroom
coaching (Baker and Showers, 1984) showed that “teachers who had a coaching relationship
— that is, who shared aspects of teaching, planned together, and pooled their experiences —
practiced new skills and strategies more frequently and applied them more appropriately
than did their counterparts who worked alone”. The coaching relationship thus appeared to
provide a missing link in the broken chain of promising practices that were never truly
implemented in classrooms. The effects of coaching began to provide evidence about the
flawed logic in old assumptions that teachers could learn new teaching strategies in
workshops, return to their classrooms, and easily implement what they had learned with
their students. Instead of blaming teachers for lack of motivation and effort, educators began
to see that the problems lay instead with the design of professional development (Joyce &
Showers, 1996). In the years that have followed, the evolution of coaching has generated
additional research studies including those that demonstrate the effectiveness of coaching in
changing classroom practice and in improving student achievement at various grade levels
and in multiple content areas (Dickinson, Darrow, & Tinubu, 2009; Koh & Neuman, 2009;
Neuman & Cunningham, 2009; Sheridan, Edwards, Marvin, & Knoche, 2009; Marsh, Kerr,
lkemoto, Darilek, Suttorp, Zimmer, & Barney, 2005). More recent investigations into
coaching have provided additional grounds for its effectiveness in translating concepts
learned in professional development sessions or workshops to actual classroom practice.
Desimone (2009) formulated the case that “active learning” is essential in the design and
delivery of effective professional development. Active learning entails observing expert
teachers provide instruction, being observed while teaching, engaging in interactive
feedback or discussion, reviewing student work in a content area covered by the professional
development, and leading discussions. A further ingredient necessary for effective
professional development and coaching is “coherence,” defined by Desimone (2009) as
consistency between a teacher’s beliefs and knowledge and the learning that takes place in
professional development. Coaching contributes to coherence and effective professional
development by giving teachers a chance to receive additional feedback, information and
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support that will help them reconcile the content of the professional development they have
experienced with their beliefs and knowledge. The coach acts as a translator who helps
structure the reflective experiences and provides assistance the teacher needs to work with
the professional development content in practical everyday ways in the classroom.

Southeastern High School’s approach is based on the most recent work of Knight (2007)
who supports a parinership coaching model. Coaches stand at the heart of well-organized
professional learning. They can facilitate technology-rich discussion in professional learning
communities, offer workshops, and most importantly provide professional support utilizing
the components of coaching to facilitate the translation of research into practice. While
research about the impact of coaching on student outcomes particularly in terms of
mmproving student academic achievement is scarce and often comes with limitations, it is
clear that coaching has the promise to play a significant role in helping teachers transform
their teaching practices and thus improve student learning. As more and more research-
based teaching practices are validated, vehicles such as coaching will continue to play an
increasing role in bringing those practices to the classroom in ways that preserve the fidelity
of the practices to ensure desired learning results for students.

Professional development during the first year will focus primarily on implementing a
school wide approach to shared decision making, literacy, increasing rigor and relevance,
differentiating instruction and integrating a technology rich environment. The professional
development is a part of a coherent instructional program (aligned to, state standards,
curriculum, instructional strategies and assessment. Professional development will primarily
be provided by District Literacy and Math Coaches and the four Core Instructional Coaches.
For success, the coaches will be assigned to work with four teachers each, one day per week
with the intent of increasing teacher effectiveness of 25 teachers per year. Over a three year
period, 75 teachers will have increased their effectiveness as evidenced by student
achievement.
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Proposed Schedule of Professional Development

Grade Level Teams Wednesday Extended Staff | 3:30 pm ~5:30 pm -
Meeting Every 1* Wednesday

Cross Grade Level Teams Every Third Friday During School Day — Common
Planning Time

School Leadership Team, Wednesday Extended Staff 3:30 p.m. — 5:30 p.m.
School Improvement Teams,

Data Team, Teacher Every Fourth Wednesday
Effectiveness Team
Individual and Common One Day Per Week In During School Day In
Planning Teams Real — Time Classroom Classroom
Professional Development with
Coaches

Data for Student Success along with the Learning Village Enterprise will be used to advance the
culture of data driven decision making in our school by providing a quality professional
development model and dynamic inquiry tool. Working in collaboration with Wayne RESA which
is a participating partner with the Michigan Department of Education on Data for Student Success,
our staff will build a culture of using quality data for decision making as it relates to professional
development. Using data provided at the state and local level, our staff will focus on identifying
school improvement goals, using cadres to conduct inquiries to clarify and address problems,
examining student work to inform instruction and classroom data fo monitor student progress. We
will collect formative, interim and summative data including benchmark data, short — cycle
assessments and grade distribution reports as well as non-academic data to include suspensions and
attendance and teacher evaluation data, walk throughs. These data will be used to plan professional
development.

3. List the individuals and job titles of the central office and school
personnel who will oversee the school receiving School Improvement
Grant — Section 1003(g) funds. Include the percentage of time
dedicated to oversight of the school.

The District is currently working to create the Office of Priority Schools. The
Office of Priority Schools will include the following staff:
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ii.

iii.

Assistant Superintendent for Priority Schools- This individual is responsible for the
coordination of all Priority School support (external support, such as WRESA Coach
support SEA support, partner providers and others) and the monitoring, evaluating,
and support schools require to fully implement the selected reform model. In
addition, the Assistant Superintendent will also be responsible for monitoring the
effectiveness of the [evel and type of support providing by external support agents.
(7) Priority Schoo! Coaches-Priority School Coaches are responsible for providing
on-site professional development and support for principals and teachers around the
work required fo implement the reform model. Coaches are also responsible to
collecting data and evidence that will be shared with the Assistant Superintendent for
Priority Schools and the Office of Professional Development to inform the
professional development and support program for each school. The data collected
will also be utilized as an element of the teacher/principal evaluation process. Each
coach will be assigned no more than 7 schools to support. Coaches will be required
to provide on-site school support 4-days per week. The fifth day will be required
professional development day and follow-up for coaches. '
Priority School Budget Implementation/Compliance Officer- The Budget Officer
will be responsible for monitoring the use of each Priority School’s budget to ensure
the budget is being utilized for the intended purpose and that each school is
maintaining appropriate tracking and record keeping relative to use of budget. In
addition, the Budget Officer will be the liaison between each Priority School and all
central level “budget related” departments to ensure District processes and
procedures are expedited, so that school needs are met in a timely manner.

Partner Providers- Each Priority School has been assigned a partner provider.

Each partner provider must meet regularly with the staff of the Office of Priority
Schools to ensure school professional support is appropriately aligned. Each partner
provider will be issued a performance-based contract. The Assistant Superintendent
will also be responsible for monitoring how successful is the partner provider in
meeting the specific performance expectations defined by the District.

4. Explain specific school improvement technical assistance and
evaluation responsibilities needed. Include personnel responsible for
coordinating such services.

International Center for Leadership in Education, the school’s partner provider, will provide school
improvement technical assistance focused on building the school’s capacity to reach its
performance goals. ICLE will provide:

Job-embedded exccutive coaching for principal and leadership team to investigate and
develop the following turnaround strategies

o Effective teacher evaluation system based on student performance measures

o Action plan to recruit, train, and retain quality teachers
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o Expanding the role of Communities in School

o Building student relationships through an Advisor/Advisee program
o Extended schoot day

o Flexible school conditions

Train leadership teams and instructional staff on the Collaborative Instructional Review
System based on the International Center for Leadership in Educations Rigor/Relevance.

Identify professional development needs based on the Collaborative Instructional
Review

A senior consultant from the International Center for Leadership in Education will
provide job-embedded instructional coaching and support to content coaches, literacy
coaches, and Data Specialist

Provide job-embedded coaching to teachers to support current research-based programs
through the addition of four content coaches who will be used to help teachers increase
the sclection of instructional strategies and instruction.

Provide professional development to school leadership/teachers to implement specific
inclusion and co-teaching strategies or improve performance of Students with
Disabilities

Provide staff with an aligned and comprehensive professional development plan
designed to improve school culture and teacher effectiveness. The plan will build
capacity to support turnaround strategies,

Conduct a comprehensive formative and summative evaluation of our Turnaround Plan.

In addition, the District will provide School Improvement Coaches to support the School
Leadership Team and to coordinate District support.

Statement of Assurance of Implementation: In the event that our school does not receive the
School Improvement Grant, we will restructure our Title 1 funds and other resources to implement
the proposal. This contingency is currently under consideration as the application for Title 1 is
being planned and prepared by the School Leadership Team. This plan is due to the State by
November 19, 2010.
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Section IV: Fiscal Information

Individual grant awards will range from not less than $50,000 to not more than
$2,000,000 per school, with grants averaging around $500,000.

The MDE has asked for a waiver of section 421(b) of GEPA to extend the period of
availability of the SIG funds, that waiver automatically applies to every LEA in the
State seeking SIG funds. Accordingly, if an SEA is granted this waiver, an LEA must
create a budget for the full period of availability of the funds, including the period
granted by the waiver.

An SEA that requests a waiver of section 421(b) of GEPA to extend the period of
availability of SIG funds may seek to make the funds available for up to two years
beyond the regular period of availability. For example, without a waiver, FY 2009 SIG
funds will be available until September 30, 2011. Through a waiver, those funds could
be made available for up to two additional years - until September 30, 13.

USES OF FUNDS

School Improvement Grant — Section 1003(g) funds must be used to supplement the
level of funds that, in the absence of the Title I monies, would be made available from
non-federal sources for the education of children participating in Title I programs.
Therefore, funds cannot supplant non-federal funds or be used to replace
existing services.

Improvement funds must be tracked separately from the Title I Basic Grant and the
Section 1003(a) School Improvement Grant. Local fiscal agents are to place
improvement funds in a Title I account assigned for school improvement. (This
funding number must not be the same number as is used for the Title I Basic Grant
award or Section 1003(a) School Improvement Grant.)

Intensive monitoring of grant implementation and evaluation will be required.
Since these are school improvement funds, districts may not combine funds into one
account, and the amount awarded to each school must be spent on implementing one

of the four turnaround models at the school,

The CFDA (Code of Federal Domestic Assistance) Number for this grant is #84.377A;
84.388A.

For a listing of allowable uses of funds, go to the guidance document listed on the
USED website. http://www2.ed.qov/programs/sif/applicant.htm]
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ATTACHMENT VI

Policies and Practices Change Analysis to Implement the SIG Final
Requirements

Depending on the intervention model selected by the LEA, some policy and practice
changes may need to be implemented. Please indicate below which are already in
place, which are under consideration, and which are not needed.

Respond by indicating yes or no. Provide

Polices/ Practices In Place Under Not
Consideration Needed
» Leadership councils Yes
Composition
« Principal Yes
Authority/responsibility
s Duties - teacher Yes
e Duties - principal Yes
e Tenure No
e Flexibility regarding Yes

professional
development activities

» Flexibility regarding our Yes
school schedule (day
and year)

+« Waivers from district
policies to try new Yes
approaches

e Flexibility regarding Yes
staffing decisions

» Flexibility on school Yes
funding

Job-Embedded
Professional Development

Topic requirements (e.qg., Yes
every teacher must have 2
paid days on child
development every 5 years)

Content

s Schedule Yes
e | ength Yes
» Financing Yes
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¢ Instructors Yes

» Evaluation Yes
* Mentoring Yes
Budgeting

School funding allocations to
major spending categories
* School staff input on

allocation Yes
s Approval of allocation Yes
+ Change of allocation

midyear Yes
Major contracts for goods and
services

* Approval process

streamlined Yes
» Restrictions (e.g., amounts,
vendors) Yes
» Legal clarifications Yes
¢ Process Yes
» Stipulations (e.g., targeted

vs. unrestricted spending) Yes
+ Timeline Yes
» Points of contact Yes

Auditing of school financial
practices Process
Yes

» Consequences Yes

*Modified from Making Good Choices — A Guide for Schools and Districts, NCREL, 2002, 1998
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International Center’s Learning Criteria to Support 21% Gentury Learners

Needs Assessment Report

Southeastern High School is one of many schools in the Detroit City Public School System that has
been reconstituted due to its low performance and its inability to demonstrate adequate yearly
progress (AYP). The school faced significant challenges as the school year began.

Southeastern opened its doors for the 2009-10 school year with a principal who was put in place
August 15, 2010, two weeks before the school session began. Two weeks before school opened, he
interviewed and hired an entire new staff, administrative team, counselors, and support staff and
security personnel. The master schedule for 2,000 students had to be created within that same two
weeks. At the same time, the closing of other city high schools increased the student population of
Southeastern, which became the home of three gangs that were suddenly thrown together under one
roof, Also, a security staff of nine was cut to eight, with one injured on leave and perhaps three in
attendance on a daily basis.

The school administration is working hard to keep the lid on the building. It is imperative that
school safety be addressed immediately in order to move this school forward academically.
Students and teachers are afraid, and fear is seriously impeding attainment of AYP.

Issues impeding the progress of Southeastern include lack of personal relationships between
students and teachers. Few students were able to identify any personal relationship with a teacher.
Coaches and the JROTC instructors are among the few teachers that students cite as bridging the
gap between adults and students in this school. From the first day of school, there was not a full
staff of counselors in the building. Two more counselors were hired in November to fill out the staff
of six. With a caseload of over 330 students, counseling is more manageable. However, it is
necessary for counselors to organize their work to reach all students, and so far this year, most
students have not met their counselor for a conversation regarding their individual achievement or
career goals. Counselors play a pivotal role in personalization of the school learning environment.
Development of personal relationships in this school is critical, and all adults and students need to
be involved in this process.

With new staff after reconstitution, it is equally important that adults begin to develop relationships
with each other. Southeastern is a school where classrooms are small islands with little
collaboration and conversation about student achievement. Because the district did away with
department chairs, it is necessary for individuals to assume leadership roles and take on the
challenge of organizing communication within and across curricular areas before the school can
attain AYP and students can meet and exceed the MME State examination requirements. It is
imperative that the principal and his Leadership Team immediately identify individual teacher
leaders that will step up and assist them in building a collaborative, collegial, and personal learning
environment for all stakeholders in the school community.

Other issues impeding progress include (a) lack of consistent expectations for students, (b) lack of
school wide practices to eliminate disruptions to the teaching-learning environment, and (c) lack of
focus on mstruction that challenges and engages students. Critical to success in exceeding state
standards and making AYP is instruction that engages students in rigorous, relevant leamning
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activities. In over 25 classroom observations, we witnessed only a few teachers challenging students
with this kind of work, whereas the primary method of instruction was routine and proscriptive,
working out of a textbook, or lecture. There was little differentiation of instruction to meet the
needs of diverse learners, and there were many teachable moments missed because the teacher
ignored student questions or gave, in one case, erroneous information.

It is imperative that students and teachers have a clean learning environment. In the morning when
students come into the school, garbage cans in the front of the school are overflowing. Trash litters
the building. Although the custodial staff has been drastically cut, at least trash can be disposed of
and bathrooms kept clean throughout the day. While there is a concerted effort to eliminate gang
graffiti, overall cleanliness nst be added to the list of things that custodians focus on each and
every day.

The administrative team is committed to turning this school around. Since the begimning of school,
it is clear that they have been working feverishly to maintain order, but now the time has come to
develop an instructional focus and deal with the Number 1 issue; student academic achicvement. Tt
is imperative that a new school improvement plan be developed in a way that gives staff a voice and
a role in its implementation. Also, data must inform instruction. Administrators and teachers must
collect and analyze weekly assessment data to determine which students need additional assistance
in accomplishing academic goals.

One of the most outstanding features of Southeastern High School is the involvement and
dedication of the school’s community liaison. She is determined to have more adults in the
community involved in the life of the school. She was responsible for the training of several parents
as school volunteers to assist with safety concerns. Parental involvement will be critical for
Southeastern in achieving its goals, and administration should establish a calendar of events for
their participation,

Key Challenges

e Establishing a safe and secure school environment

- Enforcing the existing dress code policy

- Increasing the number of security officers and placing them strategically around the
building

- Maintaining a clean teaching and learning environment

- Developing a clcar and consistent discipline policy for students

- Organizing the work of the custodial staff to ensure a clean learning environment

Improving instructional delivery using the Rigor/Relevance Framework

Increasing parental involvement

Addressing the large number of students who are truant and skipping classes

Developing a school improvement plan with the entire staff, including the following:

- A literacy initiative for Reading/Writing and Mathematics

- Develop and consistently use an instructional model in and across disciplines

- Develop a professional staff development plan for the school

* Eliminating “all call” disruptions

* Organizing the worl, workload, and activities for counselors
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e Personalizing the teaching-learning environment by engaging students, teachers, support
staff, and parents in team-building activities, and by developing student advisories

Learning Griteria Assessment

The International Center’s Learning Criteria to Support 21% Century Learners. The Learning
Criteria is based on research conducted by the International Center and the Successful Practices
Network with over 600 schools across the country. This section of the report will provide an
assessment of each of the four dimensions. Evidence to justify the assessments was derived through
an analysis of student performance data; administration of student and staff surveys; classroom
observations; and interviews with teachers, administrators, counselors, students, and parents.

Personal Skill Development — Af-Risk

Southeastern offers a variety of extracurricular activities to students. The school takes pride in its
football and basketball programs. However, many students feel that these are the only activities that
receive any recognition and support. Many females expressed the belief that girl’s athletic programs
are not as important to the school as other athletic activities. Students believe that more
extracwricular activities should be offered to students. Examples mentioned included forensics and
debate clubs, chess clubs, and service learning clubs would develop leadership among students,
Most students expressed the desire to engage in postsecondary education but felt that they received
little assistance from counselors. A need exists for more students to be engaged as members of a
team or organization and for all students to be involved in conflict resolution activitics at the school.

Survey results that support this rating are shown below.

We Learn-Q11. Bullying is a problem at this school.

We Learn-Q19. Teachers respect me.

We Learn-Q44. My classmates encourage me to do my best, 37%
(v]

We Learn-Q55. Good citizenship is rewarded in this school. 31%

We Learn-Q34. My teachers know my academic interests and

35%

We Learn-Q15. | can share my academic problems and
ith h

We Learn-Q60. My teachers know what | love to do outside
of school. 22%
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Recommendations

» Develop student advisories to build respectful relationships between students and faculty
members,

* Develop regular counseling protocols for students who need assistance preparing for college
and workforce readiness.

¢ Recognize students and celebrate their achievements on a regular basis, both male and
female.

¢ Develop a broad range of student activities to address the varying needs of the student body.

¢ Develop conflict resolution protocols with students to address bullying and safety issues.

Learner Engagement — At-Risk

It was evident through classroom observations and discussions with students and staff that there was
an inconsistent pedagogical approach throughout the school. In over 25 classroom observations, the
level of student engagement was low. Some exciting and engaging lessons were observed; however,
those were the exceptions, not the rule. Some of the most engaging lessons allowed students to
think in complex ways, but few lessons involved the application of knowledge and skills. There was
an absence of a consistent instructional delivery model, and small group or independent study
activities were not observed. Routine instructional activities, including worksheets, low-level
questions, and other proscriptive methods were consistently observed. Mismanagement of
instructional time was prevalent. Teaching is not synonymous with learning. Many missed
teachable moments were observed — students’ questions went unanswered, and in one case, a
teacher gave erroneous information.

A dichotomy exists between teachers’ and students’ perceptions regarding effectiveness of
classroom instruction in promoting student engagement in meaningful learning. A comparison of
the We Learn— Student Survey and the We 7Teach — Instructional Staff Survey reveals:

¢ 93% of teachers believe their instruction is student centered; 48% of students expressed this
view.,

* 87% of teachers encourage students to create original solutions to complex problems; 52%
of students find this to be true.

e 87% of classroom teachers indicated that students in their classes engage in hands-on
activities; only 32% of students indicated that they do lots of hands-on activities in classes.

¢ 86% of teachers feel they make learning exciting for their students whereas 31% of students
think teachers make learning fun.

In addition to the aspects of pedagogy mentioned above, other school-wide factors can impact levels
of student engagement. Teachers and students revealed frustration regarding the many interruptions
and PA announcements during instructional time. Ninth graders expressed frustration about a
building that is falling down, dirty, and lacking water fountains. Classrooms were not orderly and
had few displays or exhibitions of student work. Some students reported that they did not feel safe
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in the school and the lack of common classroom practices and procedures for student behavior
contributed to the low levels of student engagement observed.

Dropout, attendance, and graduation rates were also examined as indicators of student engagement,
Although Southeastern High School’s 4-year dropout rate fell 6.66% from 2007 to 2008, in 2008,
Southeastern’s 4-year cohort dropout rate (15.83%) was 1.64% higher than the state and 11.25%
lower than the district. However, from 2007 to 2008, the gap with the state narrowed 5.76% and the
gap with the district widened 3.75%.

Southeastern High School’s attendance rate averaged only 69% in 2006-07 and 2008-09 and was
69.4% for 2008-09, which was 13.6% lower than the district and 24.9% lower than the state.

The school's 4-year cohort graduation rate rose 14.54% from 2007 to 2008. In 2008, Southeastern
High's 4-year cohort graduation rate (77.62%) was 2.12% higher than the state and 19.40% higher
than the district. Southeastern had 193 more graduates in 2008 than in 2007. All reported
subgroups had a graduation rate increase from 2007 to 2008.

Strong learning relationships between students and teachers are also an important component of
student engagement. The data from student interviews and the We surveys indicate that many
students do not feel a strong connection with their teachers or the school.

38% of students say the school is responsive to their academic interests and goals.
23% say teachers know what they like to do outside of school.

55% believe their teachers care about them.

52% say they could share their academic concerns with their teachers.

69% believe teachers care if they participate in class.

»  49% say that teachers arc enthusiastic about what they teach.

Recommendations

s Develop and utilize a consistent pedagogical approach in the delivery of instruction.

* Engage students in higher order thinking activities, group work, and projects in order to
assess their understanding of the curriculum.

¢ Develop active learning activities that engage students.

¢ Engage students in learning experiences that are relevant to their lives.

e Plan cross-curricula instruction and instructional delivery for students—for example,
reading and writing across cutricula.

» Improve school spirit for students and collegial relationships among staff.

Foundation Learning — Af-Aisk

With 18% of the students meeting Proficiency or above levels on the state examination, it is clear
foundation learning is an area nceding massive improvement. Additionally, 24% proficient in
reading and 5% proficient in mathematics in grade 11 also signals a need for radical change in
delivery of instruction and identifying learning expectations. This area of concern is evident in the
MME results that follow,
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ENGLISH LANGUAGE ARTS
ELA - Reading Component (24%)

The percentage of students at Levels | and 2 (Proficient or above) gained 8% from 2008 to 2009
and was at 24% in 2009, which was 10% lower than the district and 36% lower than the state.

ELA - Writing Component (8%)

Although the percentage of students at Levels | and 2 (Proficient or above) gained 3% from 2008 to
2009 and was at 8% in 2009, which was 11% lower than the district and 35% lower than the state.

Total ELA (11%)

The percentage of students at Levels 1 and 2 (Proficient or above) gained 2% from 2008 to 2009
and was at 11% in 2009, which was 15% lower than the district and 41% lower than the state.

MATHEMATICS (29%)}

The percent of Southeastern High School students at Levels 1 & 2 (Proficient or above) gained 1%
from 2008 to 2009 and was at 5% in 2009, which was 11% lower than the district and 444% lower
than the state. One student at Southeastern High School achieved Level 1 (Advanced) performance
on the Grade 11 Mathematics MME in 2009,

While it was apparent that many English language arts and math teachers understand the key
concepts and content assessed on the MME associated with their subject area, this was not the case
with other staff. ELA and math concepts could be delivered in other content areas, and common
rubrics should be developed and used by all staff. The school’s elective programs in particular
would be ideal areas to reinforce academic skills in ELA and math that are assessed on the MME.
Based on the International Center’s work with model schools across the country, providing students
numerous opportunities to apply essential academic content in a variety of areas will improve
achievement on state-mandated tests and reduce resources needed for remediation,

Recommendations

Increase student achievement levels for ELA and math in order to reach AYP.

Build a positive culture of higher expectations for student performance.

Provide test-taking skills, study skills, and time-management skills, for students.

Chart student progress to meet graduation requirements and goal setting for postsecondary
education,

Stretch Learning — Af-Risk

There is certainly a need for more challenging, high-level, rigorous instruction at Southeastern High
School, especially in honors and advanced courses, as well as dual-enroliment courses. Several
students interviewed felt unchallenged, in fact bored, in their classes. They felt some teachers were
unprepared because they “do the same old thing every day.” Student boredom was also apparent in
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the number of students cutting classes on a daily basis. Tt is likely that if lessons were more
interesting and student centered, attendance would improve,

In interviews with teachers, some expressed a belief in the need to stretch all students beyond
minimum requirements. Other teachers felt overwhelmed by the task of getting all students at
proficient levels on the MME and believed that some students were not being stretched as a result.
Teachers sometimes had difficulty providing examples of ways they stretch their students.

On the We Teach— Instructional Staff Survey:

* 52% of teachers believe if students are given more challenging work, they do it.

» 43% indicate that this school has high expectations for all students.

® 59% believe that students are expected to exceed a basic understanding of what is being
taught.

* 26% believe this school prepares students to compete in a global cconomy.

Identifying stretch learning indicators unique to Southeastern High School students would help
unite faculty and the community around common goals. Stretch learning is also an area where
counseling services must play a bigger role. Currently, the new team of counselors has varying
experience, one or two with no high school experience at all. With large caseloads, counseling staff
must work with students in small focus groups to meet the needs of all the students in a timely
manner,

Recommendations

¢ There must be consistently high expectations for all students at all times.

¢ There must be more challenging course offerings.

* Counselors must develop strategies to work with large cascloads of students through small
focus group sessions.
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Components of School Excelience

Embrace a Common Vision and Goals: Rigor, Relevance, and Relationships for All Students -
Absent

Schools, like any organization that strives to improve, must have a vision shared by all. Everyone
nwst be committed to common goals to measure success, and staff must share the same perspective
as to what is important in the organization. The lives of today’s students will differ greatly from
those of their parents and grandparents. Therefore, it is critical that students receive an education
that is relevant to their future world. Maintaining the status quo will not deliver the skills necessary
for success in the global economy nor adequately engage students in meaningful learning.

Strong adult-student relationships and relevant instruction are keys that can unlock the doors to
student engagement and the rigorous outcomes that will best prepare students for the demands of
higher education and the competitive workplace. Schools that recognize the interdependence of
supportive relationships, relevant instruction, and academic rigor will be best equipped to deliver a
meaningful, high-quality education to every student. The vision that must define effective schools is
rigor, relevance, and relationships.

Southeastern High School currently does not have a clear vision or sense of collective purpose to
move forward. School climate has been hurt by the timing and management of the reconstitution of
schools. Some teachers demonstrate that they really care about students, but they ate the minority.
There 1s little or no interaction with students in hallways between classes other than to move them
along to the next class. Most classes are teacher-centered, not student-centered. There is resentment
among adults because of the way they were treated in the reconstitution process. It will be a while
before some get over it. The words of one individual: “I’'m angry, and I'm here to get paid.” While
this was the sentiment of just one individual, it is likely a common feeling. Teachers do not know
each other or many students outside their classes. Teachers who ate trying are frustrated by truancy,
lateness to class, and interruptions by PA announcements.

Most students have high aspirations for their futures, and most feel that they will be prepared when
they leave Southeastern High School. However, many observed lessons did not demonstrate the
rigor to prepare students for college and work. It does not appear that students are challenged to
stretch themselves beyond the basic understanding of the curriculum in most classes. Some
exceptional teachers engaged students in their own learning, asked higher order thinking questions,
or allowed students to engage in small-group work or independent study but overall, relevance does
not appear to guide preparation of lessons. Absence of differentiation in instruction is the rule, not
the exception.

Strengths

¢ A principal and administrative team who understand the urgency needed to move this school
forward

* A group of potential teacher-leaders

¢ An ouistanding community liaison
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Areas of Need

e A belief that all students can achieve at high levels, and practices that support that belief

e A comprehensive school improvement plan in which all stakeholders have ownership

e A clear vision that all students, teachers, support staff, and administrators can buy into,
about their individual and collective responsibilities that will move the school forward
toward attaining its goals

We Lead survey results indicate that only 37% of teachers believe that school administration clearly
communicates the goals of the school to staff and 34% of teachers say they understand the mission
and vision of the school. On the We Teach survey, only 40% of teachers believe they have adequate
opportunity to contribute to school wide decisions, while only 32% of students feel they have a
voice in school wide decisions, according to the We Learn survey.

Inform Decisions through Data Systems - Absent

Whole school/district reform is a continuous process guided by a well-developed data structure
based on multiple measures of student learning. Highly successful schools/districts use quality data
to make laser-like decisions about curriculum, instruction, and assessment. Using data structures,
schools/districts accurately validate areas of strength and need and make effective adjustments to
meet the needs of all students. These schools/districts are transparent with their data, which is
shared with all school stakeholders.

Too often, schools/districts are judged solely by the data produced from state testing in the core
academic areas and on whether they are meeting AYP under N/CLB. True data-driven achievement
involves much more than reacting to test scores. Schools and teachers must acquire and analyze
many other data sets in order to improve student performance. Determination of what and how
much to teach must be based on data that show what the world beyond school expects high school
graduates to know and be able to do. This includes the requirements of higher education, the
workplace, home, and society.

Currently no evidence exists that decisions about programs and instructional practices at
Southeastern High School are based on data. Absence of effective instructional practices in many
classrooms and lack of a system of collecting and analyzing student data on a regular basis support
are evidence of the problem. No common planning time exists to discuss pacing and sequencing of
instruction, nor is there any real department leadership to organize agendas for discussion of
instructional practices. Teachers post neither student achievement results nor school wide data in
their classrooms that would give students a sense of urgency related to improving their
understanding of the content and curriculum.
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Areas of Need

e A data room (War Room) for administration to meet individually and collectively with
teachers, support staff, and central office personnel to have focused discussions about the
collection, analysis, and the diagnostic use of data to inform instructional decision making

o A weekly or biweekly assessment template for teachers and administrators to monitor
continuous progress and identify students who are struggling and provide them with the
instructional support needed for academic achievement. This data will determine the level of
rigor and relevant instruction taking place in the classroom.

» Professional staff development based on student achievement data

s Disaggregation of student data at the classroom level to improve student achievement and
teacher accountability

o Ability to measure students’ literacy levels on a continuous basis and use this data to
compare it to the established literacy goals

Empower Leadership Teams to Take Actions and Innovate - Parfial

Schools that will be most successful in the 21* century will be led by individuals who possess the
skills and attitudes to take action rather than defend the status quo. The charge to school
administrators is to build awareness and support for change in institutions steeped in tradition and
inherently resistant to change. Successful administrators are thoughtful regarding why and how
reform should occur in their schools. These leaders work with stakeholders and staff to develop a
consensus on what to change and how change will be made. Meaningful reform is more likely to be
sustained when teachers, parents, and communities work toward a shared vision rather than feel
threatened by proposed change. Leadership does not reside in a single position but reflects the skills
and attitudes of the many staff that will take action and nmprove through effective learning
communnities,

Although there is a strong administrative team in place, there is little evidence that supports
development of systems and practices to empower nontraditional leadership roles. In the course of
the reconstitution of schools in Detroit, this is a difficult area to manage, specifically because all
departmental lead teachers were cut out of the budget and there is no organized instructional
oversight by anyone other than the principal and his team.

We Lead survey results for this area include:

s  59% of teachers belicve that the school administrators see them as leaders; however, 75%
see themselves as leaders. :

» 59% of teachers believe that new ideas are cmbraced as essential by administration and 91%
are open to new ideas.

¢ Only 55% of teachers believe there is strong communication between school administration
and staff.

e 71% believe they communicate effectively with colleagues.

e 59% believe that the school administration creates a climate of trust and the same percentage
agrees that the administration keep staff confidentiality.
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Strengths

e A strong administrative team
e Several teachers who want to take on leadership roles

Areas of Need

¢ The principal and his team need to identify potential teacher-leaders and support staff-
leaders at Southeastern High School.

¢ A professional staff development plan needs to be designed specifically for building
leadership capacity in the school.

» Consistent, open, and frequent communication is needed to define the roles and specific
tasks to be managed by the existing Leadership Team.

Clarify Student Learning Expectations - /nitiated

State K12 learning standards are typically broad and open to interpretation. State tests are by
nature more prescriptive in defining learning, but even tests leave out many essential skills that are
difficult to assess but important to learn. Conflicting standards, tests, and community expectations
for schools create a wide-ranging and jumbled assortment of curricula, instructional practices, and
classroom materials, as well as varying expectations for rigor within and across grade levels.
Connections between concepts across courses may not be made from year to year, and instruction
too offen is not planned to build explicitly upon previous learning and toward future lcarning. When
districts take steps to remedy these challenges, they meet with success in improving student
academic achievement. Typically, such districts have implemented a coherent, district wide
curriculum,

The absence of a mission statement that embodies high learning expectations means there is an
absence of consistent standards for student learning at Southeastern High School. In far too many
classes, learning experiences do not allow students to become actively engaged in tasks that lead
directly to learning that is rigorous, relevant, of transferable to real-life experiences. No common
instructional design or model exists that teachers use to develop sustainable routines for bell-to-bell
instruction from class to class.

No expectation exists for systematically displaying learning objectives for students. Both
student/staff interviews and classroom visits suggest that all teachers do not hold as a main concern
the delivery of high-priority academic skills and knowledge. Also, faculty acknowledges that they
do not have high expectations for students. For example, the We Léad survey report indicates that
just 62% of staff believes that the school has high expectations for students. This is no secret to
students, whose perceptions concurred with those of the staff: Just 53% believe the school has high
expectations for all students.

Strengths

e A few teachers who have a repertoire of strategies that communicate and clarify
expectations for student learning
o School leadership that understands the need for a priority focus on instruction
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Areas of Need

¢ Utilize an instructional model that identifies and clarifies student expectations

¢ Create learning experiences that are challenging, and allow students to work and think
independently or in small groups

» Develop agreement among teachers about the academic skills and knowledge to be taught

¢ Check students’ understanding of behavior, classroom participation, homework, ete.

Adopt Effective Instructional Practices - /n/tiated

Successful instructional practice includes having a variety of strategies and tools to meet the needs
of diverse learners in all disciplines and grade levels. In the nation’s most successful schools,
literacy is the highest priority, grading systems are adapted to measure proficiency, and brain-based
research informs daily practice. To achieve higher levels of student engagement with the curriculum
requires a shift in focus from teaching to leaming, Success in achieving state standards results not
from teaching with routine and proscriptive methods but from selecting successful instructional
practices to meet the needs of each student.

After several classroom visits, it was clear that lessons with high levels of rigor were exceptions,
not the tule. There were potentially good classes that were taught at surprisingly low levels. Many
students lacked an understanding of the purpose of instruction because it simply was not made clear
by the teacher at the beginning of the lesson. There was an abundance of working out of textbooks
and answering questions. Little or no small-group work was initiated as a means of differentiating
nstruction and providing independent learning opportunities for students who had an understanding
of the content. Little student work was displayed in classrooms.

After several observations, it appeared that most instruction was teacher centered rather than student
centered. While students for the most part were well behaved, they were not challenged to express
what they knew in several classes. Many questions were left unanswered because many teachers
were more concerned about completing the lesson than claritying the understanding of their
students.

Survey results provide additional evidence of the deficits in this area:

e Only 47% of teachers said that student literacy levels are measured continuously and only
53% of students said their reading ability is measured regularly.

¢ Although 93% of teachers believe that instruction in their classes is student centered, only
46% of student thought so.

e 89% of teachers said students discuss and solve open-ended questions and problems in their
classrooms and 72% of student agrees.

Strengths

¢ A few teachers have excellent classroom management skills
e A few teachers are using learning strategies that connect students’ understanding of content
to previous learning experiences
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Areas of Need

*» A school wide professional staff development plan to address effective instructional
practices, differentiation of instruction, effective classroom management, effective and
engaging lesson plans, and sharing best practice strategies that teachers are using at
Southeastern High School

e A deliberate focus on instructional practices that differentiate instruction to meect the
lcarning needs of all students

Adapt Organizational Structures - Absent

Organizational structures should be determined by instructional needs. Only after a comprehensive
review of instructional practices should schools begin to address the issues of organization, such as
school schedules, usc of time, unique learning opportunities, school calendars, and physical
structure. This “begin-with-the-end-in-mind” approach allows highly successful schools to sce
clearly the structures that need to be changed in order to support the learning needs of all students.
Many schools mistakenly adopt a new organization without a clear expectation of what will be
different instructionally as a result of the change. In successful schools, organizational structure is
used as a tool/resource to help prepare all students for the demands of the 21 century.

By focusing first on effective instructional strategies and practices, schools can design learning
environments that provide personalized instruction to all students through small learning
communities, career-technical education, transitional programs, and community partnerships that
provide work-based experiences and meaningful intermnships. These strategies make it easier for
schools to forge staff collaboration and to sustain learning environments that provide students with
rigorous coursework, relevant experiences, and meaningful relationships with teachers who will
help them attain their goals and aspirations.

It is clear that Southeastern High School needs to be organized around the needs of students. While
this might have been difficult at the beginning of the school year, it is now time to utilize available
data to determine if students were even properly placed in the classes that they need to meet
graduation requirements. There is a need for structures to be put in place around student literacy and
developing a school improvement plan that outlines measurable goals, and strategies to meet those
goals, around a literacy initiative. Teachers need to become familiar with one another and with their
students. It was evident through teacher and student interviews that relationships between teachers
and students outside the classroom are limited. It was also evident that teachers did not have
structures in place to engage each other on a personal or professional level.

Working with the school-community liaison is important to engage parents in the life of the school
and plan meaningful work for them when they come into the school to volunteer their time. A plan
for special programs and structures is needed to ensure successful transition of students into and out
of high school,

Strengths

* A strong school-community liaison
» A strong athletic program
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Areas of Need

e Provide multiple pathways for students’ academic achicvement by creating dual-enrollment
opportunities, work-study programs, and opportunities for community service

e Develop a strong literacy initiative across curricula at Southeastern High School

e Develop student advisories in order for each student to have a connection with at least one
adult in the building that they can rely on to be their advocate

Monitor Progress/Improve Support Systems - Absent

Highly successful programs monitor student progress on a regular basis. Successful schools use
formative assessments in an organized, deliberate, and ongoing fashion to monitor student progress.
Further, they use this data immediately to adjust instructional practices and intervene to better meet
student needs. Additionally, successful schools use tools such as the four dimensions of the
Learning Criteria to Support 21% Century Learners to assess their current status and monitor
ongoing progress. Supportive structures include:

e Small learning communities

e Advisory programs

e Prevention and early intervention programs

e Transition programs (ptimary to middle school, middle to high school, and 12" grade to
postsecondary)

e Community outreach and support

» Business partnerships
e Family involvement and participation programs

The key is that these programs must be systemic so that no child falls through the cracks.

The school leadership at Southeastern High School recognizes the need for change in processes and
procedures related to monitoring and improving student- and teacher-support systems. Unless
support systems are put in place to have high accountability of staff, and higher expectations for
students, the trajectory of academic achievement will remain on a downward spiral. In the absence
of a data-driven, school wide intervention system for struggling students, many students will fall
through the cracks. With a relatively new faculty and staff there needs to be serious discussions
about the roles of social workers, school security officers, parents, and the community liaison.
Counselors need strategies to manage their caseloads and to develop strategies to meet the needs of
students. All available resources must be utilized in order to prepare all students for college and the
world of work.

Survey results indicate the following:

¢ 87% of teachers believe they are expected to give frequent feedback to students about the
' quality of their work and actions but only 56% of student say they are often told how they
are doing in their classes.
e Only 51% of students believe they can share their academic problems and concerns with
their teachers.
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Areas of Need

¢ A sense of urgency needs to be created in which the achievement of every student becomes
the responsibility of the entire school community,

Individual student progress needs to become an agenda item at every faculty meeting.
Student progress must be monitored frequently with formal and informal assessments.
Counsclors need to develop schedules to meet with small focus groups of students.

A professional staff development plan needs to be developed for all instructional and
support staff in order for them to develop strategies to meet the needs of students as they
enter and exit high school.

Refine Process on an Ongoing Basis - /n/tiated

The nation’s high-performing schools realize that success is an ongoing and ever-changing process.
Student needs, community demographics, state requirements, and college and work-ready skills are
continually changing. Successful schools utilize a planning process that causes them to monitor and
reflect on student learning and performance continually. This component should reinvigorate the
process and cause school leaders to look at new and emerging challenges and explore potential
solutions and successful practices from around the country.

In order for Southeastern High School to become a high-performing school, the entire faculty and
staff must become a team that regularly identifies what is working and improves upon it, and what
is not working and eliminates it. Researched-based practice must be used to improve the academic
achievement of all students. There is little evidence to suggest that Southeastern High School is
actively researching and using best practices on a regular basis, or that it has developed a working
plan for ongoing professional staff development.

Strengths

e An administration determined to bring about positive change

e Many potential teacher-leaders

* Leadership wanting professional staff development to bring about the level of change
needed to ensure the success of all students at Southeastern High School

Areas of Need

e A variety of data should be reviewed on a regular basis to monitor instruction and make
changes in procedures and processes that do not contribute to the academic achievement of
all students.

o A yearlong professional development plan aligned to student learning goals need to be
created.

» Professional development should take place at every faculty meeting, along with discussions
and demonstrations of best instructional practices.
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Successful Practices Network

WE |
The Survey Suite
for Students and Staff

Do you know what your students think about schooi? Do they think learning is fun and exciting? Do they
feel challenged and supported?

Do you know what your staff think about the dynamics in the classroom and the school? Do they align their
day-to-day actions to the mission of the school? Do they feel empowered and ready to make a difference in
the lives of ail students?

The We Surveys are an easy-to-use tool to help school leaders find the answers to questions like these. The
suite includes three surveys, which can be used together or alone:

1. We Learn — Student Survey
2. We Teach — Instructional Staff Survey
3. We Lead — Whole Staff Survey

Each survey has 60 items that are rated on a Likert scale from Strongly Agree to Strongly Disagree.

Asking students and staff for feedback about their experiences in school can initiate innovative, meaningful
school change. When school is an exciting place to be, students are engaged, and staff feel empowered to
help students reach their goals.

We Learn — Student Survey

The We Learn — Student Survey is for grades 6-12. This survey includes items related to rigor, relevance,
relationships, and leadership and seeks to determine whether, for example, students feel challenged, see
the connection between schoal and the real world. Items include:

This school has high expectations for all students.

My teachers present lessons in different ways.

My teachers know my academic interests and goals.
Students are involved in important decisions at school.

C 0 O O

We Tedach — Instructional Staff Survey
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The We Teach — Instructional Staff Survey is for the adults who have a part in teaching and learning in the
classroom. This survey is a companion to the We Learn — Student Survey so that perceptions of staff and
students can be compared. Items also relate to rigor, relevance, relationships, and leadership and include:

o In my class students discuss and solve open-ended questions and problems.
< There is strong communication between school administration and staff.

o | make learning exciting for my students.

o lam asource of encouragement for my students.

We Lead - Whole Staff Survey

The We Lead — Whole Staff Survey assesses how staff perceives the school administration. ltems are based
on three key elements:

e Coherent vision
¢ Instructional leadership
¢ Empowerment

In order for students to reach their full potential, a school needs to have a coherent vision, strong
instructional leadership, and staff who feel empowered to make decisions on behalf of students. Coherent
vision, instructional leadership and empowerment have been identified by the Successful Practices Network
as three key elements of leadership in successful schools across the country.

Survey items include:

[ am supported to grow professionally.

School administrators see me as a leader,
School administration creates a climate of trust.
I am proud of this school.

O 0 0 O

The findings from the survey provide valuable insight into the leadership and overall health of the school
and can be used to guide whole school reform efforts aimed at fostering rich learning environments
focused on rigor, relevance, and relationships for all students.

About the Surveys

60 items on each survey

* 10-15 minutes to administer

¢ online or on paper

¢ parallel items for students and instructional staff show comparisons
Cost:
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We Learn — Student Survey - $1,100 for 500 students + $1.00 for each additional student
We Teach — Instructional Staff Survey - $600

We Lead — Whole Staff Survey - S600

Discounted rates are available for Successful Practices Network members.

For more information, please contact Jackie Gonyo at Jackie@SPNet.us or 518-723-2063.
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Rigor/Relevance Framework

The Rigor/Relevance Framewark is a tool developad by slaff of the International Center to exmmine cur-
riculum, instruction, and assessment. The Rigor/Relevance Framework is based on two dimeasions of
higher standards and student achievement.

Firse, theee is a vomtinuum of krowledpe that describes he increasingly complex ways in which we think.
The Knowledge Taxonomy 1s based on the six levels of Bloom’s Taxonomy:
{ By awareness S e
£2y comprehension Assimilation
{33 apphcation ol Knpwiedge
(3 analysis
(53 synthesis
{6) evaliation,

. Thinking
Continuum

e low end of thi i yvolves acquiring knowledga
The low end of this continuum fnvolves acquiring knowledge and Acyubsition

being able 1o recalt or locate that kaowledge in a simple manner. k ol Knowledge ‘
Just as a computer completes a word search In a waord pracessing %A bt e jﬁ
program, o campetenl person ab (is level can scan through thou-

sands of bits of information in the brain fo locate that desired knowledge.

The high end of Ihe Knowledge Taxonomy labels more complex ways in which individuas use knowledge.
At his level, knowledge is fully integrated info one’s miad, and individuals can do much more thae locute
information. They can take several pleces of knowtedge and combine them in bath logical and creative
ways, Assimilation of knowledge is o good way to describe this high level of the thinking continuum.
Agsimilagion is often referred to as a higher-order thinking skifl: al
this level, the student can solve multistep problems and create unigque
work aad solutions,

I Action Cottintium
The second continvum, kinown as the Application Model, is one of
action. The five levels of this conlinuem

. L Acquisiti Applivati

(1} knowledge in one discipline : \“"i:;,“"m Pt E} on
(_Q)applyindisr’zp!im: . . Kaumwbedpe K bedge
(3) apply across disciplines . '

i} apply to real-world predictable situalions .

£33 apply Lo real-world inpredictable situations — % ﬁ

deseribe putting knowledge to use. While the low end is knowledge acquired for its owi sake, the high end
signifies action — use of (hal knowledge Lo solve complex real-warld probiems amd to create projeets,
designs, and other works for use in real-world situations

Thiz material is taken frorn Chapter 1 of the Rigor and Relevance Handbook
© 2002 International Center for Leadership in Education
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Ri1GOR/RELEVANCE FRAMEWORK
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APPLICATION MODEL

The Rigor/Relevance Framework has four quadrants.

Quadrant A represents sunple recall and basic understanding of knowledge for its own sake. Quadtant C
represents more complex thinkig but stll knowledge for its own sake. Examples of quadrant A knowl-

edge are knowing that the world is round and that Shalespeare wrote Hanider.

Quadrant C embraces higher levels of knowledge, such as knowing how the U.S. political systemn warks
and analyzing the benefits and challenges of the cultural diversity of this nation versus other nations.

Quadrants B and D represent action of high degrees of application. Quadrant B would include knowing
how to use math skills fo make purchases and count change. The ability to access information 1 wide-
area nebwork systems and the ability to gather knowledge from a variety of sources to solve a complex

problent m the workplace are types of quadrant D knowledge.

Each of these four quadrants can alse be labeled with a ferm that characterizes the leamning or student

performance.

& 2004 Successtul Practices Metwork

Internationa? Center for Leadership In Education
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Defining Rigor

A versatile way (o deline e level of rigor of cursiculum objectives, iestructionn] activities, or assessments is the
Knowledge Taxonomy Verb List (see page 6). The Verb List can he used either to ereate a desired level of
expected studernt perfornance or lo evaluate the fevel of existing ctyriculum, instogetian or arsessment.

Anexample of student performance al varkous levels follows, Notice ¢ach statemant starts with a verb that
comes from the appropriate section of the Knowledge Taxonony Verb List. The expectad achievement
fevel for teaching about nutrition can vary depending on the puggose of the Instruclion. IF a teacher only
wanls siudents to acguire basic nutiitional knowledge, a student performance set at level one of two is
adequate, 11 the instruction is intended to have a niare significant impact on autritional habits then sote of
{he objectives need to be similar to levels four through six,

Basic NuTRITION

Eovel Performance
Level | — Knowledge Label forods by nutritional groups
Level 2 — Comprehension Explala nutritional vilue of Individual fonds
Level 3 — Application Mike use of nutrition guidelines in planning meuls
Lavel 4 — Analysis Examine success in achieving nutrition goals
Level 5 — Syathesis Develop persoaal autrition goals
Level 6 — Evaluation Appeaise resuits of personal eating habits over time

Note that eack: of the levels requires students ta think differenily. Levels four through six requise more
complex thinking than levets one Uirough three.

When creating lesson plans and student objectives, selecting the proper word from the Knowledge Fax-
anemy Verb List can help lo describe the appropriate petformance, Simply start with a verb from the
desited level and finish the statement willi & specific deseription of that skill or knowledge area.

The Verb List can alse be used lo evaluate existing losson plans, assessments, and instructional experi-

ences. Looking for verbs and idestifying their lovel will give u good iadication of the level of sludent
performaace in that insteaction.

© 2004 Successful Practices Nelwork
Intermational Center for Leadership in Education
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Content Literacy Gontinuum (CLC)

The Strategic Learning Center is a non-profif organization dedicated to increasing literacy and improving achievement for
adolescents, We provide professional development, programs, and tools to schools and distriets to address the needs of all students.

Working in partnership with the University of Kansas Center for Research on Learning, we work with schools to create a school-
wide, multi-tiered approach. This ticred support model, called the Content Literacy Continuum, provides an cffective framework for
addressing school's Response to Intervention (RTI) needs. The Strategic Learning Center serves as the implementation arm for the
University of Kansas Center for Research on Learning and is the sele source provider for the Content Literacy Continuum initiatives.
The Strategic Learning Center provides school districts nationwide with cutting edge, research proven practices that effectively
support the development of literate, independent, and successful adolescent learners.

The program provides students access to critical content through the implementation of the Content Literacy Continuum (CLC),
CLC is a framewark for developing and planning for a comprehensive school-wide literacy model. The three levels inchided in the
CLC Project are: Content Enhancement (Level 1), Embedded (school-wide) Strategies (Level 2), and Intensive Fusion Reading
Instruction (Level 3). The program is a school-wide initiative to promote literacy growth, support critical thinking, and provide
arganizational strategies for both teachers and students, Professional development will be provided for all staff to ensure the CLC
Project is implemented effectively and CLC Lead Teachers will provide coaching support to teachers.
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EDUCATIONAL OPTIONS

For more than ten years, Educational Options has helped thousands of students stay in school and become lifelong fearners. Our
mission is to create outstanding web-based educational products that support students and teachers inside and outside the
traditional classroom.

Founded by educators, Educational Options set out to provide schools with more solutions to keep students engaged in the
learning process. Today, our team of highly-qualified teachers and education professionals are proud to carry on this tradition. We
are dedicated to helping students succeed.

What distinguishes Educational Options from other companies is our belief that the teacher is the single most important link in the
learning process. Our goal is to support teachers with powerful tools to leverage their effectiveness and enhance their capabilities.
We collaborate with teachers, not replace them,

Educational Options is accredited by the Northwest Association of Accredited Schools and certified by the Commission on
International and Trans-Regional Accreditation.

Educational Options is also the parent company of Blue Ridge international Academy, an online school offering curriculum, certified
teachers, and accredited diplomas to schools and students who need flexible learning options.

Blue Ridge International Academy is accredited by the Commission on International and Trans-Regionai Accreditation, the Southerp
Association of Colleges and Schoels Council on Accreditation and School Improvement, and the Northwest Association of )
Accredited Schools. Blue Ridge’s credits and diplomas are recognized by schools and colleges across the country and around the
world.

Educationat Options is also proud to be the first national recipient of the U.S. Chamber of Commerce Small Business of the Year
award, recognizing our dedication to employees, customers, and community members,

Find out how Educational Options’ Stars Suite and Blue Ridge Internationat Academy schools grow their students’ success. Visit our
products page or feel free to cantact us.
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ALTEC Professional Learning Support
instructional Technology Coaching in a Technology Rich Classroom

Technology Integration

As defined by the National Forum on Education Statistics, technology integration is “the incorporation of
technology resources and technology-based practices into the daily routines, work, and management of
schools” {2005). Resources include network based communication systems, computers, software, and other
equipment. Technology-based practices include Internet-based research, collaborative work, and
communication sirategies.,

Technology is a powerful tool, but it is only a tool. Effective teaching practices must also be in place before
technology can be utilized to its fullest potential. Through the power of technology, learning can happen
anytime and anywhere. Technology can increase the versatility and value of learning and create an
engaging learning environment for students. Schools already implementing technologies have learned that
effective teaching practices and on-going, high quality professional development must be in place before
technology can be utilized to its fullest potential. In order to continue building on the promise these
technologies can bring to schools, it is essential to look at the resuits of these technologies when deeply
integrated into classroom instruction, [t is known that teachers move beyond surface integration of
technologies when support and professional development focus on content, pedagogy, and the blend of
technology into both domains (Wetzel, Zambo, Buss & Padgett, June, 2001).

Supporting Critical Teacher Behaviors. Technology integration programs should go beyond just providing
equipment and access to technology in the classroom. Professional development is key to teachers’
successful implementation. According to the National Staff Development Council, professional
development occurs when teachers, principals and other educators update their knowledge and skills
during their career (Sparks & Richardson, 1997). Staff development is essential because teacher learning
and student learning are connected. Teachers, principals and other school employees need to be
continuously learning in order for students to achieve high tevels of learning and performance (Sparks &
Richardson, 1997). Effective professional development programs lead to meaningful adult learning and
enhanced student achievement.

Interactive technologies, such as videoconferencing, online learning, social networking, and instant
messaging can support professional development and professional learning communities. Through
interactive technologies, educators can learn and collaborate with peers, mentors, experts and community
members. Benefits of interactive technologies for educators include building ongoing professional
relationships, developing capacity in teaching 21st century skills, and reducing the time and expense of
travel" (Maximizing the Impact, 2007, p. 13). Oftentimes, teachers will resist technology if they are not
shown the value that a technology will bring to the classroom. This resistance might also be a fear of
students knowing more than they do about a particular technology. In any approach to integrating
technology into instruction, teachers need to be able to fearn the technology gradually, and be given time
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to learn it (O’Hanlon, 2009).

Instructional Coaching as a Model for Professional Development. Professional development using an
instructional coaching approach better supports the integration of technology into math, reading, and
science instruction, and allows for a richer and more successful use of technology in instruction (Becker, et
al., 1999). Showers and Joyce {1982, 1996) are commonly attributed as the first researchers to seriously
explore the promise of coaching, calling their model “peer coaching” {Ross, 1992). Several coaching models
have evolved, such as peer coaching (Joyce & Showers, 2002; Allen & LeBlanc, 2005}, prescriptive coaching
(Neuman & Cunningham, 2009}, differentiated coaching (Kise, 2006}, content-focused coaching (West &
Staub, 2003), and instructional coaching(Knight, 2004, 2005, & 2006).

The ALTEC professional development continuum has been structured within a coaching framework that
provides instructional coaches with skills in using technology as well as addressing their view of student-
centered learning and the value of technology as an instructional tool (Russell, Bebell, O'Dwyer, &
O'Connor, 2003). To support this framework in the classrooms, the ALTEC Professional development
continuum supports the instructional coach, using the partnership coaching model (Knight, 2007), to work
in partnership with the classroom teacher to enhance teaching and learning by integrating the technology
with the teachers’ instructional strategies and choices.

Changes to Instructional Practices. Technology has the potential to be a powerful teaching and learning
instrument when integrated appropriately. Research supports that student achievement can increase when
practicing authentic inquiry and higher-order thinking and when technology is present in the teaching
environment the benefits are enhanced (Edutopia, 2009). Of course, the act of integrating technology in
isolation does not necessarily result in the acquisition of higher-order thinking skills or improved student
achievement. These positive results depend on how the technology is used and the role the teacher plays in
the classroom. Collaboration among students and between students and teachers is a key factor in the
acquisition of higher order thinking skills (Brabec, Fisher & Pitler, 2004; Lemke & Coughlin, 1998; Wegerif,
2002).

The ALTEC professional development continuum supports a 2:1 Student to Computer ratio, teachers are
expected to exercise cooperative group activities. Professional development opportunities offered at the
state-level focus on helping teachers understand and integrate higher-levels of cognitive abilities through
the use of technology in their classrooms.

Technology and Student Learning

Technology is producing a shift in the nature of learning and empowering students in a variety of ways.
Low-cost global communication tools have lead to “mass collaboration in the social, economic, and political
sectors” and has found its” way into classrooms {Lemke & Coughlin, 2009). Blogs and wikis provide an
avenue for participatory and authentic learning for both teachers and students. Multimodal learning,
supported by sophisticated media combining text and visuals, presents a new challenge environment.
Technology can also be attributed to a rise in informal learning. A majority of learning opportunities now
occur in informal settings, such as persanal networks and communities of practice.
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The National Educational Technology Standards for Students: The Next Generation states that students
should know and be able to use technology for creativity and innovation; communication and collaboration;
research and information fluency; critical thinking, problem solving, and decision making; digital citizenship;
and technology operations and concepts (ISTE, 2007). This ensures their ability to learn effectively and live
productively in an increasingly digital world. The integration of technology can be used to assist with
teaching and learning by: “1) building conceptual understanding of core content, 2) addressing
misconceptions, 3) fostering inquiry and investigation, 4) applying knowledge and skills to interdisciplinary
challenges, 5) creating and transforming knowledge for meaningful purposes, 6) collaborating with others,
7) apprenticing with experts, 8) engaging and motivating students, and 9) differentiating instruction to
meet individual needs” (Maximizing the lmpact, 2007).

A meta-analysis conducted in 2003 reveals that combining teaching and learning with technology has a
positive effect on student outcomes. The meta-analysis evaluated 42 studies involving 7,000 students.
When compared to traditional instruction, technology integration resulted in positive effects for the
cognitive and affective domains {(Waxman, 2003). Research has also shown positive effects of high versus
low technology integration on vocabulary, reading, and writing scores (Knezek & Christensen, 2002).

The effectiveness of technology depends largely upon the appropriate selection and implementation of the
technology to meet desired teaching and learning goals. As stated by Schneiderman, "Education technology
is neither inherently effective nor inherently ineffective; instead, its degree of effectiveness depends upon
the congruence among the goals of instruction, characteristics of the learners, design of the software, and
educator trai'ning and decision-making, among other factors" (2004). Effective implementation can be
attributed to proper planning, teacher training, school leadership, technical support, hardware, network
infrastructure and Internet access, pedagogy and instructional use, intensity of software use. The
instructional use of technology must be a regular, integral part of the curriculum and not viewed as an add-
on if it is going to have a potential positive effect on student achievement. (Deubel, 2001).

How does technology increase student engagement?

For students today, technology is ubiquitous. Multiple forms of technology are used to search the Internet,
connect through social networking sites, listen to music, play video games and even text friends. Yet in
classrooms, integrating technology into the traditional school curriculum has been a stow process.
Technology can be a powerful resource to increase motivation, engagement and achievement (Park, Kahn,
and Petrina, 2009}.

Engagement, or rather disengagement, affects both teachers and students. Lack of student engagement
has been attributed as a cause of teacher burnout {Hastings & Bham, 2003). In addition, students who are
not personally invested in their education are more at-risk to drop out of high school (Bridgeland, Dilulio, &
Morison, 2006). Student engagement thrives upon active and collaborative learning. In traditional
classrooms, active and collaborative learning includes students asking questions in class, making cfass
presentations, working with other students on projects, and discussing course concepts and readings with
others {Kuh, et al., 2005).

Technology adds a new dimension to this to expand traditional activities and motivate students beyond
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traditional circumstances. With a renewed interest in student engagerment, conversations about education
as a community of learners are starting to re-emerge. John Dewey, the educational philosopher, suggested
in his book, Democracy in Education, that the development of such a community is essential to any
successful educational experience (1916). The increased use of collaboration-centered technology in school
seems to offer some support for this movement; however there has been little research about how these
tools are impacting engagement and student learning.

21st Century Toofs. Using technologies that students are familiar with and use in their personal lives creates
an authentic learning environment. Some students feel like they have to “power down” their technology
when they come into the classroom. In essence, they’re powering down the very tools that provide them
information and access outside the classroom. Students often voice concerns that they are being left
behind in an age of technological innovation because their schools seem unable to keep up with the trends.
Instead, classroom teachers should embrace these technologies as learning tools.

Authenticity. Students are engaged by doing real work. Having the opportunity to publish content for more
than just the classroom teacher elevates the validity of the assignment. Students often feel that technology
use inside the school is less creative and personally meaningful than their technology use outside of school.
Technology can provide meaningful learning experiences for all children, especially those at risk of
educational failure. Classroom teachers that capitalize on the relationship between technology and
instruction can help students develop higher order skills and to function effectively in the world beyond the
classroom. A technology-rich classroom emphasizing meaningful, authentic tasks may enhance success for
students who previously have struggled with learning activities in traditional classrooms.

Differentiated Instruction. One of the biggest promises of technology for engagement is that it can be used
to differentiate for individual learning needs and styles. Instead of students becoming bored because
they’re not being challenged, or frustrated because they don’t understand the content, technology can help
scaffold learning for each individual student. Visual, auditory and tactile elements of technology can take
learning to a new dimension. The technology is motivating, and connects students to people and
information outside of their classroom. '

Feedback. Feedback has been shown to have a significant influence on student engagement and
achievement {Hattie, 1992). To be effective, feedback should be timely. Delayed feedback diminishes its
value for learning (Bangert-Drowns, Kulik, Kulik, & Morgan, 1991). Technology enables this timely feedback
for students. Whether through student response systems (clickers as they’re sometimes called), or an
online game or simulation, students can get immediate feedback to enhance or correct their learning. This
keeps the student from getting frustrated, or hitting a road block in their learning. Instead, the student is
able to move forward with their learning.

Extrinsic motivation. External factors, such as the instructional use of technology, are often the source of
motivation for students, Students who are not engaged by classroom assignments may be engaged by the
use of technology. By providing structured scaffolding and clear product examples, teachers can ensure
that student work on the computer addresses the instructional objectives of the assignment. It is not
recommended that the technology be used as a reward for a student completing an assignment, just as an

81




alternative way to accomplish the assignment.

What supports do teachers need to effectively integrate technology?

In order for teachers to effectively integrate technology into their classrooms, teachers need to have 1)
models of what technology integration looks like and 2) a support system for job-embedded professional
development.

Often overlooked, the job-embedded instructional technology coach is essential to effective technology
integration. As stated in the National Educational Technology Plan, "Another level of support required is a
professional educator who can engage with educators on leveraging technology for improving their
professional practice. Studies have found that educators are more likely to incorporate technology into
their instruction when they have access to this kind of coaching and mentoring. (Strudler & Hearrington,
2009},

Coaching is being recognized as one alternative to traditionally ineffective training. In a recent review of
more than 200 documents related to research on coaching, and the most ohvious finding was that
traditional professional development does not lead to teacher change (Cornett & Knight, 2008). Indeed,
traditional one-shot workshops can be worse than useless because they foster feelings of frustration among
teachers who realize they will never implement the ideas they are compelled to learn about on professional
development days (Knight, 2008).

Elements of Quality Professional Development, \n 2009, the National Staff

Development Council introduced new legislation for formal use in legistation such as the reauthorization of
NCLB. The definition made it clear that professional development is not a one-time event occurring on an
in-service day during a workshop, but rather effective professional development is “a comprehensive,
sustained, and intensive approach to improving teachers’ and principals’ effectiveness in raising student
achievement.” Effective professional development, it went on to clarify (a} occurs several times per week
among teams, (b} is aligned with state student academic achievement standards, (c) is facilitated by well-
prepared principals, and (d) is conducted among educators at the school and facilitated by mentors, master
teachers, teacher leaders, or professional development coaches.

NSDC's definition makes it clear that meaningful change requires effective professional development. This
is certainly true when it comes to technology integration in schools. Indeed, one of the most critical
components of a successful technology implementation program is Professional Development. Just because
a classroom is equipped to be “technology-rich,” learning and teaching practices don’t automatically
change. Oftentimes teachers and administrators have not learned in this type of a technology rich
environment, and have little to fall back on with regard to strategies and activities to use in their
classrooms or, the necessary support for continuous reflection upon and incorporation of effective changes
in instructional practice. Lawless and Pellegrino {2007) argue that introducing teachers to new technologies
for teaching and learning can be an effective method for changing teaching practice. Instead of approaching
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teachers with a need to change their teaching, teacher buy-in for instructional change is facilitated by the
addition of technology to the classroom.

Instructional Coaching. Providing a multi-tiered support structure for technology integration using
instructional coaches allows for formal and informal professional learning. The coach facilitates these
tearning opportunities through just-in-time, on-the-job training, in-class modeling and collaboration. In
addition, the coach helps the teacher design rigorous, relevant and student-centered instructional activities
that employ a variety of technologies all with the goal of helping all students enhance their learning.

Finding models of professional development that have the potential to improve the knowledge, skill and
practice of teachers is essential. One such model is Instructional Coaching. The University of Kansas Center
for Research on Learning found instructional coaching significantly increased the implementation rate of
newly learned practices and the quality of instruction during a 2008 study. Skilled, on-site coaches provide
consistent support to teachers as they work to improve practice based on collaboration, inquiry, and
consultative feedback from the coach. This mode! represents sound, job-embedded professional
development and has the potential to improve instructional practice, and ultimately student achievement.
The coaches work to develop the capacity of schools to sustain and deepen teachers’ ability to integrate
instructional technology into classroom lessons in core academic areas, use data to make informed
instructional choices, and promote instruction that is differentiated for students.

The instructional technology coach is not the “fix-it” person for technology, although they may know how
to do some of these technology support tasks. They are also not just responsible for planning professional
development days and technology workshops. The facilitators need to be in classrooms with teachers and
students learning how teachers manage their classrooms, seeing what teachers are challenged with, where
students find content hard to learn and looking for strategies to help them meet their challenges. In order
for teachers to try new things, coaches need to build relationships where there is a high trust between
themselves and teachers. In addition, a partnership between the building principal and the coach assures
the roles and responsibilities will be clearly articulated and supported.

Changing Classroom Practice. Connecting professional development to classroom practice is a key
paradigm, ameng others, for changing how teachers teach so that improved student achievement can be
realized (Penuel, Fishman, Yamaguchi, & Gallagher, 2007). Too many professional development programs
are often disconnected from classroom practice. Penuel, et al. (2007) argues that effective professional
development programs are designed with “proximity to practice” in mind: the professional development is
about “helping teachers to prepare for their classroom practice [which] yields results directly translatable
to practice”. Ensuring the connection of professional development to classroom practice has long been a
challenge for those who provide professional development opportunities to teachers (Darling-Hammond &

Mctaughlin, M.W., 1995). The challenge is heightened, Darling-Hammond and McLaughlin (1995) argue
because, “The vision of practice that underlies the nation's reform agenda requires most teachers to
rethink their own practice, to construct new classroom roles and expectations about student outcomes,
and to teach in ways they have never taught before - and probably never experienced as students”
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One method of connecting professional development to classroom practice and helping teachers actually
implement new teaching strategies that has emerged over the past decade is the use of in-classroom
coaching and mentoring by peers or by an expert educator. While many different coaching models exist,
most are based on the supposition that the best learning takes place when the learner has the oppoftunity
to discuss and reflect on what has been taught, to observe others model what has been taught, to practice
what has been taught and to receive feedback from an expert (Lave & Wegner (1991). In the early 1980s
researchers proposed that teachers could benefit from coaching activities built on these learning principles
(Joyce & Showers, 1982). The resuits of early studies on in-classroom coaching (Baker and Showers, 1984)
showed that “teachers who had a coaching relationship — that is, who shared aspects of teaching, planned
together, and pooled their experiences — practiced new skills and strategies more frequently and applied
them more appropriately than did their counterparts who worked alone”. The coaching relationship thus
appeared to provide a missing link in the broken chain of promising practices that were never truly
implemented in classrooms. The effects of coaching began to provide evidence about the flawed logic in old
assumptions that teachers could learn new teaching strategies in workshops, return to their classrooms,
and easily implement what they had learned with their students. instead of blaming teachers for lack of
motivation and effort, educators began to see that the problems lay instead with the design of professional
development (Joyce & Showers, 1996). In the years that have followed, the evolution of coaching has
generated additional research studies including those that demonstrate the effectiveness of coaching in
changing classroom practice and in improving student achievement at various grade levels and in multiple
content areas (Dickinson, Darrow, & Tinubu, 2009; Koh & Neuman, 2009; Neuman & Cunningham, 2009;
Sheridan, Edwards, Marvin, & Knoche, 2009; Marsh,'Kerr, Ikemoto, Darilek, Suttorp, Zimmer, & Barney,
2005). More recent investigations into coaching have provided additional grounds for its effectiveness in
translating concepts learned in professicnal development sessions or workshops to actual classroom
practice. Desimone (2009) formulated the case that “active learning” is essential in the design and delivery
of effective professional development. Active learning entails observing expert teachers provide
instruction, being observed while teaching, engaging in interactive feedback or discussion, reviewing
student work in a content area covered by the professional development, and leading discussions. A further
ingredient necessary for effective professional development and coaching is “coherence,” defined by
Desimone (2009) as consistency between a teacher’s beliefs and knowledge and the learning that takes
place in professional development. Coaching contributes to coherence and effective professional
development by giving teachers a chance to receive additional feedback, information and support that will
help them reconcile the content of the professional development they have experienced with their beliefs
and knowledge. The coach acts as a translator who helps structure the reflective experiences and provides
assistance the teacher needs to work with the professional development content in practical everyday ways
in the classroom.

Technology Integration. Professional development and coaching that helps teacher's integrate technology
into their instruction is of particular interest as the “digital divide” continues to narrow and more teachers
and students have access to technology. While providing and assuring equitable access will be a never-
ending task, the development and maintenance of a teaching force that has the knowledge and skills to use
technology effectively is a larger challenge. As the national focus on producing students who meet college-
and career-ready standards expands, the digital divide could actually widen over time even with the
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increased investment of technology in schools unless teachers are provided with the professional
development and coaching support they need to use technology in support of student learning. Helping
teachers adopt strategies that employ technology as a method of delivering standards-based instruction
requires the use of a carefully designed professional development program. Sarama, Clements and Henry

(1998) cautioned that when teachers do not perceive that the expected uses of technology are closely
aligned with the curriculum, they tend to use it less often. To counter this opinion, other researchers
describe the importance of designing professional development that helps teachers understand how
technologies can connect to curriculum and standards by providing a solid instructional approach (Penuel,
2006). Using coaching as an integral part of a well-designed professional development program could
provide the needed connections between conceptual understandings of technology and its actual use in the
classroom. If teachers have an opportunity to engage in reflective conversations around the use of
technology to meet standards in their classrooms, observe others using technologies effectively, and
receive feedback on their uses of technology through in classroom coaching it may contribute to their
overall adoption of higher quality technology uses. Lawless and Pellegrino {2007) substantiate this
argument by including coaching as a component in the professional development models they designed to
introduce teachers to new technologies. One reason ongoing professional development and coaching is
critical when designing programs to help teachers learn technology-infused strategies, according to Lawless
and Pellegrino, is the ever-evolving nature of technology itself. Teachers become at ease with one
technology only to find that a whole new set of technologies emerge seemingly overnight. Ensuring that
professional development and coaching is of an adequate duration to build the levels of trust implicit in a
coaching relationship as well as the long-term learning is important. Davidson, Field, & Yang (2009) studied
a professional development program that included coaching and also yielded significant student outcomes.
The program involved a minimum of 21 hours of professional development plus three coaching visits. The
professional development program in the study completed by Davidson et. al. did not employ the
integration of technology; therefore, it is likely that programs to teach uses of technology and the effective
integration of technology in support of standards-based instruction may require an even more sustained
duration of professional development and coaching. Professional development and coaching that will
enable teachers to use technology effectively must build on what is already known about how adults learn
and include elements that have been identified as “best practice” in the literature.

The ALTEC Program implementation is based on the most recent work of Knight (2007) who supports a
partnership coaching model. The instructional technology coach works in partnership with the classroom
teacher to enhance teaching and learning by integrating the technology with the teachers’ instructional
strategies and choices. A meta-analysis conducted in 2003 reveals that combining teaching and learning
with technology has a positive effect on student outcomes. The meta-analysis evaluated 42 studies
involving 7,000 students. When compared to traditional instruction, technology integration resulted in
positive effects for the cognitive and affective domains (Waxman, 2003). Research has also shown positive
effects of high versus low technology integration on vocabulary, reading, and writing scores (Knezek &
Christensen, 2002).

Coaches stand at the heart of well-organized professional learning. They can facilitate technology-rich
discussion in professional learning communities, offer workshops, and most importantly provide
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professional support utilizing the compenents of coaching to facilitate the translation of research into
practice. While research about the impact of coaching on student outcomes particularly in terms of
improving student academic achievement is scarce and often comes with limitations, it is clear that
coaching has the promise to play a significant role in helping teachers transform their teaching practices
and thus improve student learning. As more and more research-based teaching practices are validated,
vehicles such as coaching will continue to play an increasing role in bringing those practices to the
classroom in ways that preserve the fidelity of the practices to ensure desired learning results for students.
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“Other Costs” Budget Narrative
Professional Development for Instructional Technology Coaches 546,000

Advanced Learning Technologies (ALTEC) at the University of Kansas will provide professional development
for the district instructional coaches. This will include two on site three day conferences for the
instructional coaches, weekly meetings of smaller cohort groups of five to six coaches via ichat to discuss
coaching process, review class videos, engage in a book study, and discuss integration of technology. A
professional collaborative web site will be provided for coaches with sample lessons, resources, and real-
time dialogue.

The professional learning will be embedded and ongoing for the facilitator, and, by extension, the teachers
they support. Content will focus on providing the instructional technology coach with the knowledge and
skills to support teachers’ implementation of project and problem based cooperative learning, particularly
in math and reading, with the intent of moving instruction towards engaging students in higher order
thinking skills. In addition the coaches will be provided with support on how to be an instructional coach,
how to support the teachers’ content and pedagogy knowledge and their inclusion of technology in
instruction. Strategies for the integration of technology will include classroom hardware and software as
well as free resources available on the Internet.

The conferences will be held prior to the beginning of school and during the second semester. Weekly
meetings will begin after the initial conferences and extend through the last week of school.

Instructional Technology Coach Supplies

Itis anticipated that 15 to 18 district instructional coaches will participate in the professional learning and
technology integration coaching process. During the period of the grant one coach will be assigned to
support four teachers. The district will make the assignment of coaches to teachers with recommendations
from ALTEC regarding content/grade/experience grouping. In order to support teachers, locate or develop
resources, and engage in cohort groups, the coaches require a laptop with software as well as a flip camera.
The purpose of the flip camera is to tape classroom activities for reflective feedback with teachers. The
videos will not be evaluative and will remain the property of the teacher.

Teacher Supplies
Funds are requested for an instructional computer for each teacher with software.
Classroom Supplies

Each classroom will be equipped with a secure laptop cart, wireless hub, and classroom computers. Over
the duration of the grant the student to computer ratio will progress from a 3:1 to a 1:1 ratio. In addition,
during year one, classrooms will be equipped with an interwrite system to provide engaging display and
allow student participation, a digital cameras for differentiated instruction and multimedia work, and

91




Microsoft license for student work. In addition students will become familiar with and utilize all the free
Google resources to support collaboration and visualization and the use of pod casts, safe and reliable
internet searching, The USB drives will be used to store individual student work.
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